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Evaluation and Observation of the Program in Progress 

Evaluators made regular visits to the participating 
schools, met with the Project Director several times, and 
spent a morning with the Parents Advisory Council discussing 
the results of last year's evaluation report and responding 
to questions. Additionally, the evaluators were involved in 
providing some inservice training for veteran and new staff 
members, and in helping parents develop leadership skills. 
The latter took the form of several workshops initiated last 
year by interested parents and led by one of the evaluators 
with expertise in this area. 

This year one elementary school-the Hancock- was lost to 
the program due to ineligibility; however another-the Curtis- 
became eligible and was added. 
Facilities 

In general, program facilities continue to range from good 
to excellent. Two notable improvements were made this year. 
At the Swan School, the Title I program is now housed in a 
classroom instead of the open space within the basement it had 
occupied earlier. At the Tufts School the program has moved 
from a small conference room to one half of a classroom. These 
are positive changes made possible by reduced enrollments at 
these schools. Instructional space in the other participating 
schools is for the most part comfortable, attractive, and well- 
maintained. 
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Materials 

There continues to be a wide array of materials available 
for use in the program^ including software and hardware. 
Teachers are creative in their use of these materials and 
develop their own when necessary. The Resource Center con- 
tinues to operate efficiently servicing both staff members 
and interested parents. Most importantly, new materials are 
sought and ex2anined critically on a regular basis. 
Staff 

Generally; the staff displays a high level of instruct- 
ional skill and professionalism. The program specialists are 
excellent. Those in Reading, and Speech and Language, and 
the Adjustment Counselor provide consultation to classroom 
teachers and LEAP staff. They are also involved in inservice 
staff development and parent education through workshops, 
inservice meetings, open houses, etc. For example, on 
February 6, and 13 the Speech and Language Specialists 
conducted inservice workshops on extracting and applying infor- 
mation from speech and language tests. A variety of language 
and other activities emerged from these workshops and were 
prinited for distribution to parents and other interested 
peorties. Copies of these activity descriptions are included 
in the Appendix. 

This year the adjustment counselors position has been 
filled by a new person. She appears to be very well-skilled 
and, under the supervision of the Project Director, has been 
serving effectively as a consultant and support person for 
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teachers and school personnel. She has also assumed a more 
active role vis a vis parents, and notes that the number of 
children referred this year is significantly higher than in 
previous years. 

Although Physical Education ranked low in the needs 
assessment completed this^year, the evaluators believe this 
probably reflects the relative priority assigned this activity 
when all children are considered. It seems evident that the 
specific children selected for Title I Physical Education 
both require and benefit from the program. The Physical 
Education Specialist is capable and well motivated. 

One problem, which affects the staff and was discussed 
in the interum report, deserves some comment here. This 
concerns the turnover of Title I teachers replaced by Medford 
classroom teachers whose original positions were lost due to 
decreased enrollments. Many of these new staff are less 
skilled than the Title I instructors they replace, particularly 
with reference to experientially-based teaching, which is 
fundamental to the instrcutional program. The . inservice 
training provided by the Project Director and the Program 
Educators has proved helpful, and on a more positive note, 
it should be stated that a few of the new staff are quite 
skilled. However, the evaluators believe that continued use 
of a replacement policy such as this will ultimately undermine 
the quality and overall effectiveness of the program. Therefore, 
we strongly urge the school administration to review its 
policy for the assignment of teachers to the Title I program 
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based on past classroom experience. 
The Career Awareness Program 

This component of LEAP has been highly successful* 
Unf ortunately^ due to a cutback in funding^ the model for this 
program has been changed. Next year the program will -be 

implemented by all instructors who teach sixth graders instead 
of by two specialists. Although the model has been altered^ 
the goals for the program should ronain the same^ providing 
youngsters with exposure to varied career opportunities and 
concepts. According to the needs assessment^ both parents and 
teachers expressed a desire for the program. In spite of the 
structtiral modifications ^ted above^ we expect that it will 
continue as a successful part of the LEAP program. 
Staff Activities 

This year the Title I staff has participated in a number 
of professional activities: 

Two Title I teachers gave a presentation on the Career 

Awareness component of the LEAP program for the Multi-^ 

City, Parent Workshops. 

Title I Director Elizabeth N. Miles and Title I teacher 

and media specialist Kathleen Indigaro made a presentation 

on Project LEAP as a "validated" Title I program for the 

New England States Title I Conference held in Burlington^ 

Vermont. The presentation included a new sight and 
sound show depicting highlights of the program. 
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- At the invitation of the State Title I Dissemination Project, 
LEAP presented an exhibit at the Massachusetts State TJ-tle I 
Conference featuring the Career Awareness component of the 
program. 

" The staff participated actively on the LEAP Reading 
Committee this year . 

- Both the Title I staff and the Parents Advisory Council were 
formally commended by the School Committee for the excellent 
quality of their work this year. 

The Parent's Advisory Council 

Medford's P.A.C. continues to be a very active body 
contributing strongly to the program in a variety of ways: 

- A P.A.C. representative was selected to attend the National 
Coalition of Title I Parents' Conference held in Detroit 
during October 1979. 

- The P.A.C. was represented at the Leadership Conference for 
Improving Race Relations in Medford. (Title I staff was 
represented here also) . 

- The P.A.C. sponsored their first annual evening lecture 

series, hosting an invited guest speaker. 

" The P.A.C. had active representation on Medford's Basic 
Skill- Minimum Competency Committee. 

- The P.A.C. published a newsletter during the year which was 
effective in providing Title I parents with information 
concerning the program and its activities. 
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- The P.A.C. has continued to sponsor the Leadership 

Training Program initiated last year by and for interested 
parents offering its members and other parents opportunities 
for individual growth and development. 

In summary Medfords P.A.C. has contributed significantly to 

the ongoing success of its Title I program. 
Program Administration 

As Title I Director, Mrs. Elizabeth Miles continues to 
Perfom in an outstanding fashion. The program is extremely 
well administered, and the j^q^^^^ staff and parents is high. 

The organization of the program is commendable and while 
individual staff roles are clear, there is a healthy sense of 
cohesiveness within the group. Mrs. Miles supervises the staff 
development sessions on appropriate and for necessary subjects. 
One gets the feeling that her weekly meetings are never 
considered a Pro foanna activity by the staffs but a valuable 
expenditure of time. All testing and re cord- keeping ii^ done in 
an efficient and timely fashion. Individual pupil folders are 
well maintained and current. 

Mrs. Miles is also instrumental in maintaining the strong 
parent group of which Project LEAP is justifiably proud. She 
has made it clear that parental input and participation are 
important ingredients in the total program, and parental involve- 
ment is wamly welcomed and eagerly sought. 

While all staff members and parents involved in the program 
contribute strongly to its success the high quality of Project 
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LEAF owes much to the administrative and interpersonal skills 
of Mrs. Miles. 

It is appropriate here to commend the efficiency and comm* 
ittment displayed by the Title I office staff. Their skill 
and cooperation helps the whole operation to function as 
smoothly as possible™ 

School administrators seem pleased with the program and 
are very, supportive of it. Most make a genuine effort to 
assure that the accommodations for the program withing their 
schools are as comfortable as possible. Most importantly^ 
they encotirage a spirit of cooperation among their faculties 
which pemit the Title I staff to work most effectively. 

In conclusion^ the evaluators believe Bedford's Project 
LEAP continues to be a Title I program of exceptionally 
high quality^ characterized by a commitment to excellence. 
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Test Results and Analyses 



Metropolitari Achievement Test Results 

The Metropolitan Achievement Test was administered in 

October 1979 and May 1980. Fom G was used for Pre- and 
Posttesting at each level. The test levels used at each 
grade level, and the number of children who completed pre- 
and posttesting, are as follows: 

Grade 1: Primary I? 82 children 

Grade 2: . Primary II? 68 children 

Grade 3: Elementary? 74 children 

Grade 4; Elementary; 73 children 

Grade 5: Intermediate; 89 children 

Grade 6: Intermediate; 104 childrjsn 

Results were reported in standard score units which are 

derived from raw scores (number correct) by using appropriate 

tables. On the Metropolitan, a particular raw score on one 

subtest at one level will convert to the same standard score 

regardless of the time of year the test is administered. 

Therefore a comparison of pretest and posttest standard scores 

signifies improvement in ability. Statistical tests of 

significance (specifically, t tests for correlated observations) 

were applied to standard scores. 

Tables 1 to 6 show the comparison of pretest and posttest 

results. In addition to showing the means and the standard 



deviations in standard score units, the tables present the 
grade equivalent scores (G.E.. ) that are equivalent to the mean 
standard scores. Grade equivalent scores, like standard 
scores (on the Metropolitan) reflect the number of items correct 
regardless of the time the test was administered. Grade 
equivalent scores provide somewhat familiar measurement units 
and are presented to make it easier to interpret the results. 

The results presented in tables 1 to 6 demonstrate that 
the children, on the average, made significant gains in 
each subtest at each grade level. (First graders were not 
pretested in reading comprehension) . These results are con- 
sistent with those of previous years. 

Further analysis of Metropolitan Test results was made in 

confoannance with the recommendations made by the Massachusetts 
Department of Education. The intent was to show where children 
made greater gains than would be expected under "no-project" 
conditions. This analysis required several steps. 

First it was necessary to compxite interpolated gain and 
interpolated posttest scores. Pretesting was done within two 
weeks of the beginning-of-year norraing date; however post- 
testing was done four weeks after the end- of year norming date. 
The interval between pre- and posttesting was 23 weeks. 
The interpolated gain therefore was 24/28 of the measured gain 
(posttest minus preta^st) . The interpolated posttest result 
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was the pretest score plus the interpolated gain. Interpolated 
posttest results were computed for each child on each subtest. 

Next, expected no-project posttest scores and 
expected no-project gains were estimated for each subtest. This 
was accomplished by obtaining the percentile score corresponding 
to each mean pretest standard score from beginning-^of-year nom 
tables / and then finding the respective standard score for each 
percentile score on the end-of-year nom tables. These scores 
estimate the average performance of the group in April (the 
end of year norming date) if the groups retains its relative 
standing wi thing the norm groups (i.e. it retains its 
percentile level) . The difference between the standard scores 
obtained from end-of-year tables (i.e. the expected no-project 
posttest scores) and the pretest scores are the expected no 
project gai^ns) . 

Finally, t tests were run comparing interpolated gains and 
expected no-project gains. Standard error of the average inter- 
polated gain was the error tern in the t-test. Results of these 
t-tests are shown in table 7. A one-tailed test was used. 
This test ignores any instance in which expected no-project gain 
exceeds interpolated gain. 

In table 8^ the pretest and the interpolated posttest 
results are expressed as percentiles and as normal curve equiv- 
alents (NCEs) . The NCE gain column shown in succinct f om the 
results of the comparison between interpolated gain and expected 
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no-project gain in table 7. Where interpolated gain equals 
expected no-project gain, NCE gain is 0.0. Where inter- 
polated gain exceeds expected no-project gain, NCE gain is 
.positive. Where interpolated gain is less than expected 
no-project gain, NCE is negative. 
To suimnarize^ 

Where interp. gain » exp. no proj. gain, NCE gain « 0.0 

interp. gain > exp. no proj. gain, NCE gain is + 

interp. gain ^exp. no proj. gain, NCE gain is - 

Tables 7 and 8 demonstrate significant improvement in 
relative status ( movement toward or beyond "grade level**) 

by second graders in word knowledge, word analysis, and reading 

comprehension. Third graders improved in relative status in 

word knowledge, reading comprehension, and total reading. 

Fifth graders improved in relative status in word knowledge, 

language, and spelling. Sixth graders improved in relative status 

in language 
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TABLE 1 



Comparison of Pre- and Post-test Results* 
on the Metropolitan Achievement Test 
Primary i Form G for Grade 1, Na82 



Test Prestest Equivalent Posttest Equivalent 

Mean SS G.E. Mean SS G.E. 
and S,D, and S,D, 

Word 30,83 1,4 47,05 2,2 

Itnowl, 7,02 8.47 



Word 29,78 1,2 43,62 2,1 

anal. 5,25 7,77 



Reading 42.95 1.9 

8.80 . 



Total 43,76 2,0 

reading 7,18 



^Gains are significant at p^,001 level. 

Posttest results at date of administration (May 1980) , 



TABLE 2 



Comparison o£ Pre- and Post-Test Results' 
on the Metropolitan Achievement Test 
Primary II Form G for Graide 2, n»68 



b 

Test Pretest Posttest 

Meam SS Equivalent Mean SS Equivalent 
and S,D, G.E, and S,D. G.E, 

Word 47,26 2,2 58,69 3.2 

Itnowl, 5,16 5,77 



Word 46.81 2.4 58,43 3.5 

anal, 7,26 7,31 



Reading 41,96 1,8 54,49 2,7 

8,86 5,93 



Total 45,96 2,2 55,60 3,0 

reading 6,34 5,24 



Spelling 48.04 2,3 59,24 3,0 

6,44 8,47 



a 

All gains are significant at p^,001 level 
Posttest results at date of administration (May 1980), 
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TABLE 3 

Comparison of Pre- and Post-test Results^ 
on the Metropolitan Achievement Test 
Elementary Form G for Grade 3, N«74 



Test 



Pretest 
Mean S.S 
and S.D. 



Equivalent 
G.E, 



Posttest 
Mean S.S 
and S.D. 



Equivalent 
G.E. 



Word 
Icnowl. 



56.18 
6.87 



2.9 



62.58 
6.02 



3.6 



Reading 49.78 
10.46 



2.4 



59.41 
8.31 



3.2 



Total 52.47 
reading 7 .19 



2.6 



60.05 
6.24 



3.4 



Language 60.51 
7.09 



3.1 



70,03 
9.06 



4.0 



Spelling 55.81 
9.15 



2.8 



64.08 
8.64 



3.6 



All gains significant at p^^.OOl. 
''Posttest results at date of administration (May 1980) 
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TABLE 4 



Comparison of Pre- and Posttest Results^ 
on the Hetropolitan Achievement Test 
Elementary Form G for Grade 4, N=73 



Test Pretest Posttest 

Mean SS Equivalent Mean SS Equivalent 
and S,D, G,E, and S.D, G,E, 

Word 62,90 3.6 69,23 4,4 

Itnowl, 6,71 6,84 



Reading 59,36 3,2 68,04 4,2 

8,22 / 8,01 



Total 60,19 3,4 67,68 4,3 

reading 6,61 -6,80 



Language 68,73 3,8 77,14 5,0 

6,86 9,56 



Spelling 65.68 3,8 72,27 4,7 

8,33 7,24 



*A11 gains are significant at p < ,001 
b 

Posttest results at date of administration (May 1980) 



is 



TABLE 5 



Comparison of Pre- and Post-Test Results 
on the Metropolitan Achievement Test 
Intermediate Form G for Grade 5, N«89 



Test Prestest Equivalent Posttest Equivalent 

Mean SS g*E. Mean SS g.E. 
and S.D. and S.D. 

Word, 70.79 4.7 75.87 5.4 

mwl. g^52 6.65 



Reading 68.83 4.3 '74.56 5.0 

7.90 8.39 



Total 69.74 4.5 75.29 5.2 

read. 6.35 6 .91 



Language 76.56 4.9 85.80 6.4 

6.62 8.44 



Spelling 78.48 5.5 83.15 6.2 

5.58 7.56 



a 

All gains are significant at p -< .001 

b 

Posttest results at date of administration ( Hay 1980) 



TABLE 6 



comparison of Pre- and Post-test Results^ 
on the Metropolitan Achievement Test 
Intermediate Form G for Grade 6, it»104 



Test Pretest Equivalent Posttest Equivalent 

Mean SS G.E. Mean SS G.E. 
and S.D. , and S.D. 

Word 74.29 5.2 77.57 5.7 

Itnowl. 5.82 6.92 



Reading 72.38 4.7 78.13 5.5 

8.65 8.11 



Language 81.31 5.6 88.88 7.2 

5.99 8.79 



Spelling 82.26 6.1 85.97 6.7 

5.94 6.65 



^All gains are significant at p .001 

Posttest results at date of administration (May 1980) 
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TABLE 7 

Results of t tests for Significance of Difference bet;ween 
Interpolated Gain and Expected No-Project Gain 

Grade Pretest Interpolated Interpolated Expected P^ 
and SS Posttest Gain No-Proj . 



Test SS 



uraae 


1 


















30,8 


44 .7 




13,9 












41,6 




11.8 






Grade 
















W K 






57 . 1 




9,8 


7,7 


< .01 






46.8 


56 * 8 




10,0 


IB *1 

8.7 


,05 






42,0 


52,7 




10,7 


8. 5 


NS 






4^ n 

*■ o * u 


1 

j*i , ^ 




9 5 




HS 


o * 






til e. 




y , b 




NS 


















W,K, 




56.2 


61,7 




5,5 


4,8 


NS 


R. 




49.8 


58,0 




8,2 


2,2 


<,001 


T,R. 




52,5 


59,0 




6.5 


3.0 


<,001 


L, 




60,5 


68,7 




8,2 


9,5 


MS 


S 




55,8 


62,9 




7,1 


3.2 


<;.001 


Grade 


4 














W.K. 




62,9 


68.3 




5.4 


4.1 


<.oi 


R, 




59.4 


66.8 


• 


7,4 


2.6 


^,001 


T,R 




60,2 


66,6 




6,4 


4,3 


<,001 


L, 




68,7 


75,9 




7,2 


7,3 


MS 
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TABLE 7 continued 



Grade 

and 

Test 




Pretest 

ss 


Interpolated 
Posttest 
SS 


Interpolated 
Gain 


Expected 
No-Pro j . 
Gain 


P* 


S. 




65.7 


71.3 


■ 5.6 


7.0 


NS 


Grade 


5 












W.K. 




70.8 


75.1 


4.3 


3.2 


.01 


R. 




68.8 


73.7 


4.9 


5.2 


NS 


T.R. 




69.7 


74.5 


4.8 


5.3 


NS 


L. 




76.6 


84.5 


7.9 


6.4 


.01 


S. 




78.5 


82.5 


4.0 


1.5 


.001 


Grade 


6 












W.K. 




74.3 


77.1 


2.8 


3.7 


NS 


R. 




72.4 


77.3 


4.9 


5.6 


NS 


T.R. 




73.4 


77.2 


3.8 


3.6 


NS 


L. 




81.3 


87.8 


6.5 


4.7 


.001 


s. 




82.3 


85.4 


3.1 


2.7 


NS 



Level o£ significance is based on one-tailed tests 

(difference are tested only if interpolated gain exceeds expected 

no project gain) . 

b 

Absence of beginning grade 1 norms prevents computation of 
expected no*project gain. 
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TABLE 8 

Comparison of Pretest NCE and 
Interpolated Posttest NCE. 



Grade 
and Test 


Pretest 
% 


NCE 


Interpolated 
Posttest 
% 


NCE 


NCE 
Gain 


Grade 1 












W.K, 


- 


- 


66 


58.7 


- 


W.A, 


- 


- 


72 


62.3 


- 


Grade 2 












W.K, 


56 


53.2 


64 


57.5 


4.3 


W.A, 


64 


57.5 


68 


59.9 


2,4 


R. 


38 


43.6 


50 


50.0 


6.4 


T.R, 


56 


53.2 


56 


53.2 


0.0 


S. 


58 


54.2 


56 


53.2 


-1.0 


Grade 3 












W.K. 


42 


45.8 


46 


47.9 


2.1 


R. 


22 


33.7 


40 


44.7 


11.0 


T.R. 


32 


40.1 


42 


45.8 


5.7 


L. 


50 


50.0 


48 


48.9 


-1.1 


S. 


36 


42.5 


48 


48.9 


6.4 


Grade 4 












W.K. 


36 


42.5 


40 


44.7 


2.2 


R. 


28 


37.7 


40 


44.7 


7.0 


T.R. 


34 


41.3 


40 


44.7 


3,4 



er|c 
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TABLE 8 contimied 
Comparison of Pretest NCE and Interpolated 
Posttest NCE. 



Grade 
+ test 


Pretest 
% 


NCE 


Interpolated 
Posttest 
% 


NCE 


NCE 


Grade 4 












L. 


44 


46.8 


44 


46.8 


0.0 


s. 


48 


48.9 


40 


44.7 


-4.2 


Grade 5 












W.K. 


40 


44.7 


42 


45.8 


1.1 


R. 


32 


40.1 


32 


40.1 


0.0 


T.R. 


38 


43.6 


36 


42.5 


-1.1 


L. 


48 


48 9 


50 




1 1 


S. 


58 


54.2 


64 


57.5 


3.3 


Grade 6 
W.K. 


32 


40.1 


30 


39.0 


-1.1 


R. 


28 


37.7 


28 


37.7 


0.0 


T.R. 


28 


37.7 


28 


37.7 


0.0 


L. 


40 


44.7 


48 


48.9 


4.2 


S. 


50 


50.0 


50 


50.0 


0.0 
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Stanford Early Achievement Test 

Kindergarten children in the Title I program were Pre- 
and posttested on two subjects o£ the Stanford Early School 
Achievement tests. Tests were administered in January and 
Hay on the subtests Letters and Sounds and Aural Comprehension* 
These tests measure cognitive abilities that are program 
projectives at the Kindergarten level* 

Pre- and posttest results, in raw score units (R*S*}/ are 
compared in Table 9 for the forty-seven children* Significant 
gains were made in both subtests* 



TABLE 9 



Comparison of Pre- and Posttest Results on 
the Stanford Early School Achievement Test 



for Kindergarten, 



N=47 



Subtest 



Pretest 
Mean R*S* 
and S*D* 



Posttest 
Mean R,s. 
and S*iy* 



Letters + 
Sounds 



16*68 
6*01 



20*85 
5*21 



6*985 



Aural 

Compr ehe ns io n 



16*02 
4*45 



19*09 
3*83 



4*680 



a 

Differences axe significant at P<*001 level* 
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Phonics 

An evaluator*-constructed test of phonics knowledge was 
administered to children in grades one to four. First-graders 
were post^tested only. Second, thirds and fourth graders 
were pre* and posttested* The test provides items in four 
areas : 

(1) single consonants (18 items) # 

(2) consonant blends (19' items) / 

(3) consonant digraphs^g items), 

(4) vowels (10, items) - Results provide evidence of improvement 

and evidence of mastery. 

First graders (TeO^le lo) show near mastery of single conso- 
nants and substantial knowledge of consonant blends and vovfels. 
Results for grades 2, and 3 and 4 (tables 11,12 and 13} show that 
second graders made significant gains in each area; third 
graders made significant progress in knoiiledge of consonant 
digraphs and total test; fourth graders made significant 
gains in consonant blends, digraphs ^ and total test. In addition 
each grade (2,3 and 4) appeared to demonstrate substantial 
mastery o£ the four areas at the time o£ posttesting. 
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TABLE 10 

Posttest Results in Phonics £or GcaAe 1 

N-84 



Subtest . Posttest 

area Mean R.S. S.O. 

1 17.0 2.42 

2 14.5 5.74 

3 2.8 1.85 

4 8.2 2.61 
l^n^^l 43.5 10-39 

TABLE 11 

Compeurison of Pre- and Posttest Results in 
Phonics for Grade 2, N»67 

Subtest Pretest Posttest P 
Ared Mean RS. So. Mean R.S. S.o. 

1 17.1 1.33 17.5 .79 .05 

2 15.5 4.31 17.7 2.65 .001 

3 2.7 1.61 4.3 .99 .001 

4 8.3 2.39 9.7 .71 .001 
total 43.7 7.86 49.3 3.80 .001 



TABLE 12 

Comparison of Pre- and Posttest Results in 





Phonics for 


Grade 3, 


N>68 








Subtest 
area 


Pretest 
Mean R.S. S.D. 


Posttest 
Mean R.S. 


S.D. 




p 


1 


17.5 


.89 


17.5 


.94 




NS 


2 


17.5 


2.83 


17.9 


1.29 




NS 


3 


3.9 


1.34 


4.4 


.96 




.001 


4 


9.4 


1.05 


9.6 


.99 




NS, 


Total 


48.2 


4.68 


49.5 


2.91 




.01 


NS» not 


significant 













TABLE 13 

Con^arison of Pre- and Posttest Results in 
Phonics for Grade 4, N«"70 



Subtest Pretest Posttest P 

area Mean R.S. S.D. Mean R.S. S.D. 

1 17.5 .94 17.7 .56 . NS 

2 18.3 1.51 18.7 .96 <;.01 

3 4.4 .94 4.8 .59 ^.01 

4 9.7 .69 9.9 .25 NS 
Total 49.9 2.81 51.3 1.93 -^.001 



NS» not significant 
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Structural Analysis 

Fifth and sixth-graders were pre- and posttested on 

an evaluator-cons true ted test of structural analysis. The 

test consisted of items in four areas: (1) base words (8 items) ^ 

(2) prefixes (11 items) ^ (3) suffixes (8 it^s) ^ and (4) 

syllabication (22 items) . 

Tables 14 and 15 show that fifth and sixth graders made 

significant progress in all areas of the test. In addition^ 
fifth graders showed near-mastery on subtests of prefixes and 

suffixes when posttested. Sixth graders showed near mastery 

in the recognition of base words ^ prefixes ^ and suffixes. 

Both groups require additional instruction in syllabication* 

TABLE 14 

Comparison of Pre- and Posttest Results in 
Structural Analysis for Grade 5, Ns92 
Subtest Pretest Posttest P 



area 


Mean R.S 


S.D. 


Mean R.S. 


S.D. 




1 


5.0 


2.01 


6.5 


1.25 


<.001 


2 


8.2 


2.63 


9.5 


.91 


<.001 


3 


6.5 


1.90 


7.2 


1.32 


<.01 


4 


12.1 


3.43 


14.7 


3.00 


<.001 


Total 


31.8 


6.82 


37.9 


4.26 


<.001 



ERIC 
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TABLE 15 

Comparison of Pre- and Posttest Results in 
Structural Analysis for Grade 6, N-105 



Subtest 
area 


Pretest 
Heem R.S. 


S.D. 


Posttest 
Mean R.S. 


S.O. 


P 


1 


6.0 


1.63 


6.9 


1.40 


.001 


2 


9.3 


1.80 


9.8 


.55 


.01 


3 


7.1 


1.08 


7.5 


.88 


.05 


4 


13.0 


3.14 


15.5 


2.52 


.001 


Total 


35.5 


5.06 


39.7 


3.69 


.001 



ERIC 
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Perceptual-Motor Ability 

A select subGfroup of children participated in the 
physical education ccnnponent of the LEAP program. Their 
progress was assessed by using a perceptual-motor skills test. 

First graders were tested in six areas: (1) ball skills, 
(2) coordination, (3) balance, (4) body image and directionality, 
(5) strength, and (6) visual achievement. Children in grades 
2 to 6 are tested in five areas: (1) ball skills, (2) coordin- 
ation, (3) balance, (4) strength, and (5) visual achievement. 

Tables 16 to 21 show the progress made at each level. 
First graders made significant gains in all areas except visual 
achievement. Fifth graders showed significant improvement in 
three of five areas (strength and visual achievement failed 
to reach significance) . Sixth graders gained in all areas 
except strength. 
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TABLE 16 

Comparison of Pre* and Fosttest Results in 
Perceptual-Hot or Skills for Grade 1 

lt»28 



Subtest Pretest Posttest P 

area Mean R.S. S.D. Mean R.S. S.D. 

1 2.9 1.18 4.0 .19 <.001 

2 3.9 1.34 5.3 .75 <.001 

3 1,7 1.08 2.7 .53 <.001 

4 1.9 ,90 2.8 .50 <,001 

5 .9 ,36 1.0 .00 .05 

6 .5 .58 1.3 .65 <.001 
Total 11.9 3.09 17.0 1.26 <.001 



TABLE 17 

Comparison of Pre- and Posttest Results in 





P er cep t\ial -Ho tor 


Skills 


for Grade 


2, N» 


17 


Subtest 


Pretest 




Posttest 




P 


area 


Hean R.S. 


S.O. 


Hean R.S. 


S.O. 




1 


1.5 


.94 


2.8 


.44 


<.001 


2 


2.3 


.85 


3.5 


,80 


<,001 


3 


1.9 


.90 


2.8 


.56 


<.001 


4 


1.5 


.51 


1.8 


,39 


<.01 


5 


.9 


.78 


1.0 


.71 


NS 


Total 


8.1 


2.67 


11.9 


1.54 


<,001 



ERIC 
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TABLE 18 

Comparison of Pre- and Posttest Results in 
Perceptual-Motor Skills for Grade 3, 

N«il3 



Subtest 
area 


Pretest 
Mean R.S. 


S.O. 


Posttest 
Mean R.S. 


S.O. 


P 


1 


2.3 


.75 


4.1 


.64 


.001 


2 


.5 


.66 


1.7 


.48 


.001 


3 


1.0 


.58 


1.7 


.63 


.01 


4 


1.9 


.49 


2.7 


.63 


.001 


5 


.7 


.85 


1.2 


.69 


NS 


Total 


6.4 


1.33 


11.3 


1.55 


.001 



US* not significant 



TABLE 19 

CoiDparison of Pre- and Posttest Results in 
Perceptual -Motor Skills for Grade 4, 

N-15 

Subtest Pretest Posttest P 



area 


Mean R.S. 


S.O. 


Mean R.S. 


S.O. 




1 


2.9 


2.05 


4.2 


1.08 


.01 


2 


.8 


.41 


1.9 


.35 


.001 


3 


1.2 


.77 


1.8 


.41 


.01 


4 


2.2 


.77 


2.8 


.41 


.01 


5 


1.1 


.52 


1.5 


.52 


NS 


Total 


8.3 


2.09 


12.1. 


1.46 


.001 



^Sm not significant 
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TABLE 20 

Comparison of Pre- and Posttest Results in 
Perceptual-Motor Skills for Grade 5^ 

Ns»7 



Subtest 
area 


Pretest 
Mean R.S. 


S.D. 


Posttest 
Mean R.S. 


S.D. 


P 


1 


.9 


1.07 


2.7 


.76 


<.01 


2 


.9 


.90 


2.7 


.49 


<.001 


3 


.3 


.49 


.9 


.38 


<.05 


4 


1.7 


.49 


2.0 


.00 


NS 


5 


1.0 


.82 


1.6 


.53 " 


NS 


Total 


4.7 


1.70 


9.9 


.90 


<.001 



NS^ not significant 



TABLE 21 

Comparison of Pre- and Posttest Results in 
perceptual-Motor gKills for Grade 6, 

N-11 



Subtest 
area 


Pretest 
Mean R.S. 


S.D. 


Posttest 
Mean R.S. 


S.D. 


P 


1 


1.2 


.98 


2.5 


.82 


<.poi 


2 


1.5 


.93 


2.9 


.30 


x-ooi 


3 


.1 


.30 


.7 


.47 


<;.oi 


4 


1.9 


.30 


2.0 


.00 


NS 


5 


.9 


.54 


1.6 


.67 


<.001 


Total 


^5.6 


.81 


9.7 


1.19 


<.001 



NSg not ai<^nificant 
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Career Awareness 

The career awareness component of the LEAP program 
provides students with experiences that are intended to help 
them understand the world of work and examine their own 
interests In various jobs and clusters of careers* Three 
instruments were used to assess the program's effectiveness 
with the sixth-graders who participated* 

A career awareness guestionaire was employed on a pre- 
posttest basic* The guestionaire, which is shown in the 
following pages, consists of two parts* Part I includes 
factual information about jobs* Part II includes attitude state- 
ments and questions of job preparation, as shown in Table 22, 
students made significant gains in both parts* 

A career awareness interest inventory, had students check 
jobs in which they were interested at the start and end of 
the program* Jobs were classified in job clusters: Table 23 
shows that significantly more clusters and jobs were selected 
at the end of the progrsun than at the beginning* 

Students were also asked to evaluate the program at its 
conclusion by responding to a student evaluation of career 
awareness form* The questions on the form an€ their responses 
to each question are supportive of the program* The first three 
items in Table 24 are substantially the same items that were 
used in the evaluation form in the 1978-1979 Title I evaluation 
(see p» 38 of that report)* The results are essentially similar* 



MEDFOStD FUBUC SCHOCILS 

MEDFOBD, MASSACHUSETTS . 1979-1980 

TTKE I - lEAP 
CABEER AWAREMBSS QUESTICTOmE 



Beeui each sentence carefully and select one answer from the 
four answers given. ^ Circle the letter (A,B,C or D) which. stands 
before the answer you think is correct. 

The person who schedules planes for take-offs and landings 
is called: 

a. pilot 

b. air traffic controller 

c. fligjit engineer 

d. fllgjit attendant 

The man or woman who takes a saniple of blood ftom a patient's 
finger or arm is a: 

a. lab assistant 

b. food scientist 

c. X ray technician 

d. dental taygi^st 

The man who takes the pictures ytvu see on T.V. is a: 

a. film editor 

b. t.v. director 

c. camera operator 

d. critic 

In large business, the person who does the hiring and firing 
of employees is the; 

a; personnel manager 

b. receptionist 

c. training representatives 

d. switchboard operator 

Circle one ^oh that is not in the public service cluster: 

a. city inanager 

b. food and drug inspector' 

c. teacher 

d. gardener 
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Career Awareness Questionnaire 

Page S. 

1979-1980 



6. Circle one job title which falls into the cate^^ry of 
conservation ; 

a. Iceypunch operator 

b. air pollution inspector 

c. coniputer progranmier 

d. sailor 

7. A decidea how much property tax each person 

will pay; 

Q. city planner 

b. building inspector 

c. city assessor 

d. personnel manager 

8. A proofreader is responsible for perfbrndng 

service (s). 

8. one 
b. no 
many 

Directions: Read each sentence carefully. Choose the appropriate answer 
by circling true or false. 7 

1. The energy analysts work to save scarce and dwindling 
energy S'jpplies. 

tnae false 

2. Mayor, judge, printer all belong to the medical cluster. 

true false 

3. Urban planners study the cities needs today end try to determine 
what the needs wiH be 10, 20 even 50 years froai now. 

true false 

U. In the future, the coniputer area wiH decline and fever people 
/ viU be needed to do the jobs. 
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:ruo false 



MEDFQSS) FUBDIC SCHOOLS 
MEDFQRDy MASSACHtlSSTTS 

1979- l36r* 

TIEEE I - LEAP 
CABEER AWftBEBESS QOESTlONmiRE 



Part H. 



Directions: Read each a^tence careftiUy and circle the ftpprtsprlate 
, answer. 

1. It is wise to thinfe about different occupations while 
still in school* 

yes no 



You must attend college to get a good Job. 

yes no 



3. An in^ortant part of any Job is getting along 
with people. 

yes no 



U. Knowing what you don^t like will help you decide 
what kind of worfe you would like to do. 

yes no 



5* Parents decide what occupations th^r children 
will have. 

yes no 

6. Every kind of work is Important. 

yes no 



7* Satisfaction in your Job will result in a more 
enjoyable home life* 

yes no 

8* The subjects you study in school will help you 
get a Job. 

yes no 
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1979-1980 

(continued) 

Directions: Bead each sentence carefully and circle the fiFprqprlate 



p^|e||^Amrene&8 Q]tiestioanaire 



9- 
10. 



answer. 

The subjects you study in school are iinportant only if 
you want to go to college. 

yes no 



Hobbies are an Isiportant part of life. 



Srery person has responsibilities to his or 
her cotmiunity. 



12. Some people can't do anything well. 



yes 



yes 



yes 



no 



no 



no 



13- If you want to be an electrician which kind of 
school would you choose: 

a. university 

b. cooimunity college 

c. vocational-technical school 

d. business college 

lU. Which of the following is moat important to you in 
deciding an occupfttion? 

a. if you make enou^ money 

b. if you like the work 

c. if you can advance to a higher position 

d. if the geographic location is to your liking 

1^. To get ready for an occupation you might attend which 
of the following: . 

a. vocational- technical school 

b. comnrunity college 

c. university 

. d. all of the above 



page 2. 
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Taken together, these instruments show that students 
gained in knowledge, improved in attitudes, and broadened 
their interests in careers. Also, the children themselves 
acknowledged that the program made a positive contribution 
to their knowledge of careers- 



40 



34 



TABLE 22 

Comparison of Pre- and Posttest Results 
on the Career Awareness Questionnaire 
by sixth graders 1I"104 



Area 



Pretest 
Mean S.D, 



Posttest 
Heem S.D, 



1. Career 6.88 
Information 1.89 



10.03 
1.55 



.001 



2. Self- 9/59 
awareness 1.95 



11.62 
2.08 



.001 



TABLE 23 

comparison of Pre- and Posttest Results in 
the C.A. Interest Inventory by Sixth 
Graders (N>l04) 



Area 



1. Clusters 



Pretest 
Mean S.D. 

4.55 
1.78 



Posttest 
Mean S.D, 

5.32 
1.18 



.001 



2. Jobs 



8.02 
5.01 



10.46 
4.79 



.001 



ERIC 
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TABLE Zk 

Student Svaluatlon of the Career Awareness Program - Grade 6 

Yes No 



No. % No. ^ 

1, Did the Career Awareness program help 89 37<3 13 12.7 
make you more aware of your strengths 

and weaknesses? 

2, Did you learn more about Jobs in the 98 96.1 ^ 3*9 
Career Awareness program? 

3, Do you think that Career Awareness 82 80. 20 19.6 
has helped you become more interested 

in this (student-identified) Job 
cluster? 

^. Have you ever shared information 76 7^.5 26 25.5 

about a Job with your family or your 

classmates? 

5- After completliig a Job group in 69 67.6 33 32. 

Career Awareness, have you ever tried 
to learn more about one of the Jobs 
in the group? 
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School Adjustment Counseling 

The school adjustment counselor details her work in the 
report contained in the appendix. In a summary report of 
progress made by individual children with wham shw worked, the 
counselor stated that fifteen children made great progress toward 
goals that were set, twenty-six showed SCTie or minor progress, 
and three showed no progress* 
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AFFECTIVE DOMMN: BEHAVIOR/ATTITUDE CHECKLIST 

The Behavior/ Attitude checklist has been devised by the 
LEAP staff to help indicate the degree to which students grow 
in affective skills* It is based on the premise that these 
skills frequently contribute to the child's performance in 
the cognitive areas* The LEAP staff have identified twenty items 
which they feel will contribute to the child's learning and 
will further serve as indicators of growth* The twenty items 
are divided, into four categories; Self-Conf idence. Respond* 
sibility. Cooperation and Interest with four to six statements 
in each* ( The entire checklist is to be found on the 
following pages) . 

By delineating the items, the LEAP staff is able to offer 
substance to the abstract concepts of Self-Confidence, Respond* 
sibility. Cooperation and Interest* At the same time, 
awareness of the presence*or absence- of particular behaviors 
eneible the teachers to focus on means of providing experiences 
which will, in fact, promote the behavior* For example, 
under the heading of Respondsibility, item #2 states^ 
^•The child will arrive for classes on time." The LEAP teacher, 
in considering the checklist, makes an assessment of this item 
and, if it is felt that such behavior is not indicated, may 
take appropriate steps to help the child* Every item may be 
considered in a similar manner. The teacher must consider, 
for each child, ^•Does the child share materials?" 
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(see Cooperation) , ** Does the child express ideas and 
opinions?** (See Self-Confidence.) The tally provides some 
indication of the degree to which such behavior are indicated 
at the beginning of the year and compares it with student 
assessment in the Spring, 

As a results Table 25 shows a summary of pre and post- 
test scores for the entire checklist. Where Kindergarten 
children ^in the Fall, indicated, on average eleven (10,98) 
of the behaviors, by the Spring they were perceived to 
exhibit almost fifteen (14.78) of the twenty items. First 
graders were observed to average eleven (11.30) of the 
behaviors in the beginning of the year and almost sixteen 
(15,80) at the end. Such increases are apparent at. each grade' 
level, 

While the indicated mean scores serve as general signs 
of growth, it must be remembered that these reflect individ- 
ual children *s attainment for each item. In that respect, the 
checklist clearly serves to help teachers to be aware of each 
child *s development as the year progresses and to work to 
help children grow both cognitively and affectively. Thus 
the instrument achieves a somewhat synergistic effect in terms 
of the teacher *s understanding of the child *s learning pattern 
and performance. 

The fact that children in grades two through six achieve, 
on the average, eighteen of the twenty items, is a strong 
indication of the usefulness of the checklist in terms of 



teacher awareness, it also clearly shows student attitude 
toward the LEAP instruction and their growth in the four 
general areas identified. 
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TABLE 25 

Comparison of Pre- amd Posttest Scores on 
Behavior/Attitude Checklist 



Grade Number of Pre-Test Posttest 

Children Mean Mean 



K 49 10.98 14.78 

1 91 11.30 15.80 

2 63 14.27 18.13 

3 72 13.51 17.92 

4 .73 - 14.56 18.12 

5 89 14.02 17.87 

6 103 13.83 18.10 
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MEDFORO PUBLIC SCHOOLS 
HEDFORO, MASSACHUSETTS 



School Child*s Name 

Title I - LEAP 

Affective Domain 
Behavior/Attitude Check List 

LEAP Instructor Elizabth Miles 

Recording Observation Director/Supervisor-Title I 



If the child usually shows the behavior 
indicated in the st atement when the opportunity arises mark the 
statement with a plus +* 

If the child usually does not show the 
behavior at thesa times indicate with a minus 

If you cannot make the judgement, indicate 

N*A* in the space* 

We plan to conduct these observations over a 
period of two years; therefore please use the two columns between 
the first two double lines for the pre and post observations the 
first year and the two columns between the second double lines for 
the second year* 

Date Recorded 

A* Self confidence 

1* The child will attempt a new task voluntarily 

2. The child will interact with adults. 

3* The child will volunteer information* 

4* The child will complete a task independently* 

5* The child will express his ideas and opinions* 

6* The child will interact with peers* 

B^^ Responsibility 

1* The child will attend school regularly* 
2* The child will arrive for classes on time* 
3* The child will take proper care of the materials and books 
assigned* 

4* The child will <piestion material that is not understoo^ T 

48 
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Hedford Public Schools 

Title I LEAP 
Behavior/Attitude Check List, Affective Domain 

Page 2- 



Items Date Recorded 



C, Cooperation 

1. The child shares materials* 

2. The child is willing to take turns. 
3* The child listens to peers* 

4, The child listens to teachers* 

5* The child responds to suggestions as veil as commands* 

6.* The child asks to assist teachers and other students. 



D* Interest 

1* The child expresses a general enthusiasm for the LEAP program* 
2, The child will be able to select materials of interest to him. 
3* The child shares his LEAP accomplishments outside the L EAP 

learning center* 
4* The child brings related information and materials to L EAP 

sessions. 
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Results of Parent Questionnaire 

Parents of children in the LEAP program were asked to 
respond to a questionnaire designed to elicit infojnnation 
related to their perceptions of the program^s ef fectiveness- 
Three separate questionnaires were used! one for Kindergarten 
students; another for first graders: and a third form for 
parents of children in grades two through six. Copies of the 
questionnaire appear in the following pages. 

Examination of the responses to the questionnaire indicate, 
overall, an overwhelmingly favorable attitude toward the 
LEAP program. These results are displayed in Tables 26 for 
Kindergarten, Teible 27, for grade one. Table 28 for each of 
the grades two through six and Table 29 for a summary of 
grades two through six. 

Ninety percent of Kindergarten parents think " the extra 
help LEAP provides is effective" , while eighty six percent 
would like "my child... to continue if supplementary instruct- 
ion is required*" . Parents of Kindergarteners feel Leap has 
helped my child have a favorable attitude toward school" and 
that " the extra help LEAP provides is effective". While some 
parents are "uncertain" in reaction to some questions this is 
a reflection of the difficulty of separating LEAP activities from 
the overall school experience. Still, on what is perhaps the 
lay question having to do with LEAP purposes in terms of 
language development, question 1: " The LEAP program has helped 
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niy child express herself/himself and to understand what other 
people say to her/him** is agreed to by 90% of the parents* 

The grade One results are similarly supportive* Ninety 

eight percent feel that LEAP **has been of help to my child 

in *** reading*" Parents think children like the program 
(91%) and that the help is effective (93%) * They also think 
it is helpful in the future (91%) * The fact that 22% are 
uncertain. of LEAP'S contribution to a favorable attitude 
implies a generally positive feeling toward the school in 
general* Only 36 of 54 parents responded to question 6, 
which may reflect " let's wait and see** rather than any 
negative feelings about future assignments* 

The summary of responses for Grades Two through Six 
(talbe 29) is a general continuation of the affirmative parent 
attitudes of Kindergarten and grade one* Ninety two percent 
of parents feel that LEAP " has been of help to my child in*** 
reading** * Eighty percent or more indicate improved attitude 
on the part of children (81%) , agreement on the effectiveness 
of the program (88%), willingness to have the child continue 
(84%), and belief that this year's work will help in the 
future (89%) * 

Item 3, which asks if children are reading more books show 
53% to 62% parents in agreement* Parents seem to be more 
"uncertain" concerning this item than in disagreement, and this 
factor may be related simply to knowing whether more books were 
read last year than this* 
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Question five shows fully 76% of the parents indicating 
that their children *" like the extra help*** Significantly 
only 6% are in disagreement, which suggests that for the 
most part children are reporting favorably on their LEAP 
experiences* 

On balance, parents responded in support of LEAP efforts 
overalls with six of the eight questions receiving favorable resp* 
onses ranging from 76% to 92%* 

The questionnaire invites comments from parents and these, 
too, are evidence of strong support. for the LEAP program* Some 
examples! 

I think the LEAP program is a very very good program for 
children and in the way classes are handled* The child does not 
feel different because of special help** (grade 6) * 

LEAP program is most beneficial and the teachers show 
concern and care for each child*** (grade 5)* 

My child has difficulty in all areas and I appreciate all 
the help she has gotten* Please let us know what else we can do 
to help*** (grade 4)* 

" We are most encotiraged by otir child's improvement we 
hope it continues* (grade 2)* 



MEDPORD PUBLIC SCHOOLS 
ir.;MEDPORD^ MASSACHUSETTS 
Title I - Leap 



1979-1980 



Grade - Kindergarten Date 
School 



Parent Questionnaire 

Agree Disagree Uncertain 

1. The LEAP program has helped my child to 
express her self /himself and to understand 
^at others say to her/him. 

2* The LEAP program has helped my child to 
have a favorable attitude toward school* 

3* My child likes the extra help she/he is 
getting in the LEAP program* 

4* I think the extra help LEAP^provides is 
effective* 

5* I think my child's participation in the 
LEAP program this year will help my child 
in school next year* 

6. I think my child should continue in the 
Leap program next year if she/he requires 
supplementary instruction* 



Comments 
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MEDPORD PUBLIC SCHOOLS 
HEDFOROr MASSACHUSETTS 

Title I - LEAP 



'79-'80 



Grade one 
School 



Date™ 



Parent Queationnalre 



Agree Disagree Uncertain 



1* The LEAP program has been o£,help 
to my child in his/her reading* 

2. The LEAP program has helped my child 
to have a £avor2ible attitude toward 
school* 

3, My child likes the extra help he/she 
is getting in the LEAP program* 

4* I think the extra help LEAP provides 
is effective* 

5* I think my child's participation in 
the LEAP program this year will help 
my child in school next year* 

6* I think my child should continue in the 
LEAP program next year i£ he/she 
requires suppl^ientary instruction and 

the program is available at my child's grade 

level* 



It is not necessary to sign this form^ but we appreciate 
your comments* 
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MBDFORO PUBLIC SCHOOLS 

MEDPORD, MASSACHUSETTS 1979-1980 
Title 1 - LEAP 



Grade two to six 

School Date 



Parent Questionnaire 



Agree Disagree Uncertain 



1, The LEAP program has been of help 
to my child in his/her reading, 

2, 1 think my child's attitude toward 
reading has Improved because of LEAP* 

3, My child is reading more books for 
enjoyment in or out of school than 
he/she did last year* 

4* The LEAP program has helped my child 
to have a favorable attitude toward 
school* 

5, My child likes the extra help he/she 
is getting in the LEAP program* 

6* 1 think the extra help LEAP provides 
is effective* 

7, 1 think my child's participation in 
the LEAP program this year will help 
my child in school next year* 

8* I think my child should continue in 
the LEAP program next year if he/she 
requires supplementary instruction and 
the program is available at my child's 
grade level* 

55 

It is not necessary to sign this form but we appreciate your 
comments ; 



TABLE 26 

Summary of Responses to Parent Questionnaire 

Kindergarten 



Item Agree Disagree Uncertain 

# % » % # « 

1 19 90 0 - 1 5 

2 17 81 0 - 4 19 

3 17 81 15' 3, 14 

4 19 90 0 - 1 5 

5 17 81 0 - 4 19 

6 18 86 0 - 3 14 

Number of returns = 21 
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TABLE 27 

Sunmaury of Responses to Parent Questionnaire 

Grade 1 



Item Agree Disagree Oncertain 

# % # % #~" % 



1 53 98 0 - 1 2 

2 38 70 0 - 12 22 

3 49 91 12 3 6 

4 50 93 12 3 6 

5 49 91 0 - 12 

6 34 63 0 - 2 4 



number of returns » 54 
N s» 54 



TABLE 28 

Summary of Responses to Parent Questionnaire 

Grade 2 



J^tem Agree Disagr ee Un certain 

r% t % ^ — 



1 


41 


98. 


0 




1 


2 


2 


34 


81 


2 


5 


5 


12 


3 


25 


60 


7 


16 


8 


19 


4 


28 


67 


5 


12 


7 


16 


5 


31 


74 


1 


2 


2 


5 


6 


39 


93 


0 




2 


5 


7 


40 


95 


0 




, 1 


2 


8 


38 


90 


1 


2 


3 


7 



Number of returns 
N - 42 



58 
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TABLE 28 continued 
Grade 3 



Item Agree Disagree Uncertain 

— » % — I — 5— 



1 


41 


85 


0 




5 


10 


2 


35 


73 


2 


4 


9 


19 


3 


28 


58 


8 


17 


10 


21 


4 


33 


69 


4 


8 


8 


17 


5 


31 


65 


5 


10 


5 


10 


6 


41 


85 


2 


4 


5 


10 


7 


44 


92 


1 


2 


3 


6 


8 


42 


88 


1 


2 


3 


6 



N « 48 



59 



53 



TABLE 28 continued 
Grade 4 



J^tem Agree Disagree Uncertain 

# % # % # % 



1 


56 


95 


• 

.2 


3 


1 


2 


2 


51 


86 


-3 


5 


7 


12 


3 


39 


66 


11 


19 


9 


15 


4 


43 


73 


5 


8 


9 


15 


5 


49 


83 


.1 


2 


7 


12 


6 


51 


86 


3 


5 


3 


5 


7 


52 


88 


2 


3 


4 


7 


8 


54 


92 


2 


3 


1 • 


2 



N - 59 



60 



TABLE 28 contined 
Grade 5 



Item 



Agree 
« % 



Disagree 
» % 



Uncertain 



1 
2 
3 
4 
5 
6 
7 
8 



48 
42 
28 
35 
42 
47 
43 
41 



91 
79 
53 
66 
79 
89 
81 
77 



1 
5 
12 
4 
5 
1 
3 
6 



2 
9 

23 
8 
9 
2 
6 

11 



4 8 

5 9 
13 24 
12 23 

6 11 

5 9 

6 11 
6 11 



N » 53 
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TABLE 28 continued 
Grade 6 



J^tem Agree Disagree Oncertain 

# % # % ^1 %~ 



1 57 92 1 2 3 5 

2 51 82 3 5 8 13 

3 35 56 10 16 17 27 

4 41 66 6 10 15 24 

5 47 76 5 8 9 15 

6 55 89 2 3 5 8 

7 56 90 12 4 6 

8 46 74 8 13 8 13 



N - 62 



62 



56 



TABLE 29 

Summary of Responses to Parent Questionnaire 

Grades 2-6 



Ite m Agree Disagree Pncertain 

# % » % « % 



1 


243 


92 


4 


2 


14 


5 


2 


213 


81 


15 


6 


34 


13 


3 


155 


59 


48 


18 


57 


22 


4 


180 


68 


24 


9 


51 


19 


5 


200 


76 


17 


6 


29 


11 


6 


233 


88 


8 


3 


20 


8 


7 


235 


89 


7 


3 


18 


7 


8 


221 


84 


18 


7 


21 


8 



N » 264 
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Conclusions 

1, Kindergarten children made significant gains in tests of 
Letters and Sounds and Aural Comprehension* 

2, Children in grades 1 to 6 shoved substantial growth or 
mastery in reading, language, spelling, phonics, and structural 
analysis skills* 

Participants in the physical education component of 
project LEAP made substantial gains in most areas of the 
perceptual-motor skills test* 

4, Sixth graders shoved improvement in knowledge, attitudes, 
and interests related to careers* 

5* Children in grades 2 to 6 showed significant Improvement 
in relative-status in several areas tested on the Metropolitan 
Achievement Tests* 

6* Children showed improvement in behavior and school 
attitudes* 

7, Parents continue to show support of the Title I program* 

8, Building facilities are consistently good to excellent* 
9* The PAC continues to demonstrate a high level of parent 

interest and involvement* 

10* The program maintains a high-quality staff development 
component* This utilizes the skills of staff specialists and 
instructors as well as contributions by outside speakers* 

11* Continued replacement of Title I staff by classroom 
teachers who lack specialized training may undermine the program* 
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Recomoiendatlons 

1* There is a continuing need to emphasize reading 
comprehension in the upper elementary grades (grades 5 and 6) * 

2* A staff replacement policy, resulting from decreased 
pupil enrollments, that replaces skills Title I staff with 
classroom teachers, requires review by the school administration* 

3. The career awareness program that is offered to sixth 
graders should be maintained by instructors of these grades* 
The two specialists should provide consultation to the 
remainder of the Title I staff even if they are reassigned 
to serve as instructors. 

4* Active staff participation in both staff development 
and parent education should be continued. 

5* The LEAP PAC newsletter should be continued and 
should be used to provide program infonnati^on and suggestions 
for parent-child activities. 

6. PAC participation at regional and national levels 
should be encotiraged* 
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Reports of Specialists 
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MEDFORD PUBLIC SCHOOLS 
MEDFORB, MASSACHUSETTS 

TITLE I - LEAP 



REMEDIAL READIMG SPECIALIST 1979-80 



There are three main goals of the role of the Title I Reading 
Specialist: 1) diagnostic evaluation and prescription of specific children, 
2) the teaching of reading to children, 3) staff development and parent 
education. 

In order to accomplish the first objective, diagnostic evaluation 
and prescription, the Remedial Reading Specialist tests individual children. 
The Remedial Reading Specialist uses the Woodcock Reading Mastery Test and 
the Durrell Analysis of Reading Difficulty as well other tests, both stand- 
ardized and informal. From these test results, individual prescriptions are 
written, ar^vi remediation begins. An evaluation is usually written for each 
child tested. This evaluation includes test results, test behavior, strengths 
and weaknesses of the child and specific recommendations for remediation. These 
evaluations are used at CORE evaluation meetings and are placed in the child* s 
LEAP folder and cumulative folder # 

The second objective is* teaching children to read. At the beginning 
of the school year, the Title I Reading Specialist and the Language Arts 
Instructor determine which children have the greatest needs in reading. These 
children are seen by the LEAF Reading Specialist four to five times a week for 
thirty minute sessions in small groups or on a one-to-one basis. A multi-media 
approach is used, incorporating tapes, filmstrips, overhead projectors, the 
Language Master, Voxcom and language experience in their lessons. Many times, 
skills such as vocabulary, comprehension, and creative writing are built into 
units of study, such as The Newspaper or the American Revolution. 

The third objective is staff development and parent education. This 
objective is accomplished through in-service meetings, parent workshops, open 
houses and individual and group consultations. The Specialists provide in-service 
workshops for staff and parents. These sessions may consist of guest lecturers, 
•films, field trips, discussion groups, and "hands on" participation workshops 
which provide professional growth and development. 

Staff development also includes individual and group consultation. 
The Remedial Reading Specialist meets with the child's classroom teacher to note 
progress of the child, compare test results and discuss reading materials and 
methods^ used. The same type of consultation occurs with LEA Reading Specialists , 
and Learning Disabilities Tutors. The Remedial Reading Specialist participates in 
group consultations with other specialists in Title I since a child may be seen 
by more than one specialist. At these meetings, the Specialists share information 
methods and materials, each stressing his or her own particular discipline yet 
integrating all knowledge so that the most suitable educational Plan is devised 
for that child. The Specialists, attend open houses at the target schools where 
they meet with parents of Title I children. 
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Remedial Reading Specialist 
Page 2. 



Durlag the year, the Remedial Reading Specialists attend 
reading conferences vhere they participate In various workshops and also 
view the latest material from publishers exhibits. After the conference, 
this Information Is shared with the staff. 



96 children were referred to the Remedial Reading Specialists for the 
school year 1979-1980. 
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TULE I - LEAP 1979-80 



SHERRIE R, WEINSTEBT, REMEDIAIi KEADIKG SEBCIALI3T 



Htmiber of children referred 38 

Number of children that receired help 38 

Ntmber of children diagnosed 3^ 

Nuniber of children that hare showed gains 36 

Number of children that should continue 

to receiTe si?)pl«nentary instruction 20 

lifuiiLber of children dismissed 

(including grade six) 17 

• 

ITwnber of children that have receiTed 

CORE evaluations 1 
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MEIDFOBD PUBLIC SCHOOLS 
MEDFORD, IvASSACHUSETTS 

TITLE I - LEAP 



MMtIS MELIGAN« REME!D3AL REAPIWG 5ISC3AI.IST 



Mumbep of children referred 58 

Wsaber of children that received help 32 
Number of children diagnosed 

ITtoaber of children that shoved gain 30 

Ktamber of children that should continue to 

receive sv^iplsmeirtary instruction 8 

KaDtber of children dismissed 

(including grade 6) 21 

Nuniber of children that received CORE evaluations k 
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MEDFOED PUBLIC SCHOOLS 
MEDFOia)> MASSACHUSETTS 



1979-80 



SCHOOL ADJUSTMENT COUNSELOR 



The present school year has exhibited the necessity for adjustment 
counseling services in the Title I - LEAP program. This demand Is warranted 
by the Increasing emotional needs of the children in the Title I program. 
This year> there has been an Increase in the short term Involvement with 
families and children in distress. More parents have made referrals for help 
to the Adjustment Counselor than in previous years. 

The School Adjustment Counselor functions as a consultant and 
support person to the Title I staffs classroom teachers > principals and other 
school personnel. Communication with parents is also a necessary function of 
the Counselor which is done either by home visits > school meetings > or phone 
calls. Children are counseled in their schools on an individual or group basis 
weekly. 

The primary focus is to Insure that all students in the Title I 
program have a rewarding and positive school experience. This will help 
Increase their self-image. 

In summary > the School Adjustment Counselor continues, to remain a 
vital member of the team of specialists' services provided to Title I students. 

Total number of children referred to the Title I School Adjustment 
Counselor for the school year 1979-1980 *6A. 
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MEDFom) PUBLIC SCHOOLS 
HEDFOIO), MASSACHUSETTS 

TITLE I - LEAP 1979-80 



PHYSICAL EDUCATION SPECIALIST 



The Physical Education Specialist continues to provide small group 
and Individualized physical education experiences for identified children in 
the target schools. The Physical Education Specialist sees each child once a 
week for a half hour usually in a small group. The acltivltles and skills 
Involved in the sessions cover a broad range of physical education experiences. 
The Physical Education Specialist works on meeting the chlld^s particular 
motor needs and also teaches them specific sports skills. The LEAP physical 
education program continues to serve as a supplement to the existing physical 
education program and aids the identified children in meeting its performance 
objectives. 

This year, the Physical Education Specialist continues to provide 
information on Title I children to the CORE Evaluation Team, and assists them 
in assessing the children's psycho-motor needs. The Physical Education Specialist 
participated in the Annual State title I Conference and also assisted Title .1 
students who participated in the City-Wide Olympic competition. The Physical 
Education Specialist took part in child-study sessions with classroom teachers 
and the Title I staff, and is available for parent conferences. 

The pre and post evaluation device used again this year was the 
psycho-motor development checklist that was developed thr^e years ago. 

This year, the criterion used for selecting children for the LEAP 
physical education program was a referral from a classroom teacher, LEAP Instructor, 
or a school department specialist. 

One of the aspects that makes the LEAF program unique is that it 
provides the services of a Physical Education Specialist. It is felt that 
physical education is an Integral part of the Title I program. The philosophy 
of LEAP is to utilize a team approach in working with the total child. There 
are language arts Instructors and remedial reading specialists to work within 
the chlld^s cognitive domain and an adjustment counselor for the affective domain. 
This leaves the all im|>ortant;...p5ycho-motor realm for the Physical Education 
Specialist. Studies have shown that children who are experiencing learning 
difficulties often display gross and fine motor problans as a symptom or as a 
cause of the learning problem. Due to repeated failures in the classroom and on 
the playground, LEAP children often develop very poor self-images. By working 
with these children in small groups, help can be provided to develop the physical 
and social skills needed to function successfully within their peer group. 

157 children were referred to the Physical Education Specialist for the 
school year 1979^80. 
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MEDFOm) PUBLIC SCHOOLS 
MEDFOED, MASSACHUSETTS 

TITLE I - LEAP 1979-80 



PAUL M&TTATALL, PHYSICAL EDUCATION SPECIALIST 



Nuo^er of children referred 80 

Number of children diagnosed 157 

Number of children receiving 

special help 118 

nuii:ber^of"~chll3ren dismissed "~ ""30" 
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MEDFOBD PUBLIC SCHOOLS 
MEDFOFD, MASSACHUSETTS 

TITLE I * LEAP 1979-80 



SPEECH AMD LANGUAGE SPECIALISTS 



The ability to communicate through listening, speaking, reading 
and writing Is the focus of the Title I - Language^ Education » Acceleration 
Program . The Speech and Language Specialists specifically focus on improving 
listening and speaking skills as these are the basic building blocks to 
successful comoainication and educational functioning. Deficits in the areas 
of speech and language may Interfere in the overall learning process. 

Responsibilities of the Speech and Language Specialists Include, 
but are not limited to, evaluation of communication skills through both formal 
and informal testing procedures. Evaluations are conducted in the beginning 
and end of each school year* Formal testing procedures Include various 
language tests as well as tests of articulation competence* Following the 
evaluation process intervention programs are developed in the areas of articula- 
tion ^d language. Problems may reveal themselves as difficulties in processing 
language at the level of phonology, morphology, syntax, and semantics both in 
decoding and encoding tasks. These may affect both the spoken and written forms 
of language. Individual programs are developed and each child is seen in therapy 
once or twice a week in coordination with the other programs of the LEAP 
personnel. 

Throughout the year , frequent contact and consultation is maintained 
by the Speech and Language Specialists with other LEAP staff members and class- 
room teachers. The philosophy of the program is based upon a team approach for 
effective treatment of the total child. The Speech and Language Specialists 
participate in a monthly child study meeting. In addition, when a LEAP child has 
been referred for evaluation by the CORE Evaluation team, the Title I Speech and 
Language Pathologists are asked to participate at related conferences* 

The Speech and Language Pathologist meet with parents throughout the 
year to discuss and evaluate the status of their children's language development. 
Children dismissed from formal therapy often continue on an observation basis. 

The Speech and Language Pathologists provide staff workshops which 
serve to demonstrate instructional procedures and techniques for developing 
communication skills in the classroom. The Speech and Language Pathologists 
also attend state and national conferences to follow current research and program- 
ming' in the field. 

A clinical affiliation program is maintained with Northeastern 
University to provide training for graduate students in the field of communication 
disorders. 

148 children were referred. to the Speech and Language Specialists during the 
1979^-1980 school year program. 



75 



HE3)FQHI) PUBLIC SCHOOLS 
MEIDFORD, MASSACHUBErrS 



TIKE I - LEAP 1979-80 



B&ULA DONOVAK, SPEECH AND LAUGUAGE SPECIALIST 



Number of children evaluated 62 

Nuniber of children enrolled 3'*' 

Nuinber of children on obs^rvaticm 5 

Hunber of children terminated 3 

Nitmber of children continuing 17 

Number of parents contacted 33 



MBbFOm) PUBLIC SCHOOLS 
MEDFQRD, MIlSSACHUBETTS 

TITLE I - LEAP 1979-80 



MICHELINA HULLIPS, SPEECH AND LfcNGlAGE SPECIALIST 



Number of children enrolled 31 

Ifumber of children dismissed 8 
Number of children on observation 

Ntmiber of children evaluated 86 

Number of children continuing 17 

Number of parents contacted 3^ 
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TITLE 1 . LEAP 

MEDFORD PUBUC SCHOOLS 
10 HALL AVBNUE 
MEDFORDi \CASSACHUSETTS 02155 



On February 6th and 13th, 1980, the Title I Speech and Language 
Specialists conducted a two-part workshop for the entire LEAF staff on Extraction 
and Application of Information From Speech and Language Tests." The specific 
tests reviewed were the Fisher Logemann Test of Articulation Competence and the 
Preschool Langiiage Scale. The format of the workshop involved staff participation. 
The staff was divided into two groups with one of the Speech & Language Specialists 
leading each group. A handout describing each test and its objectives was reviewed. 
The types of anticipated errors were also described. 

A staff Tuember from each group volunteered to act as the child being tested. 
A danonstration of the test administration followed. The staff followed along on 
their own test sheets. Questions were asked throughout the test administration. 

Next) an analysis of the results was conducted. The staff discussed informa* 
tion obtained from the tests and how they could utilize this information to develop 
objectives for the children. Also discussed were ways to carry over articulation 
and language objectives for the individual children seen by the Speech & Language 
Specialists. For example, if a child was working on production of the (L) phoneme 
on the word level in the therapy session^ the instructor could provide a good model 
for the child and reinforce the carryover of the child's productions in the instruct 
tional part of the LEAF program. 

On the Preschool Language Scale; if a child made an error on the expressive 
section #35 "Morning versus Afternoon", the instructor could teach this concept in 
conjunction with a unit on nutrition or meals. 

Throughout the workshop, the specialists stressed the importance of 
integration re: Language is a total process which develops through the integration 
of information, experiences, maturation, memory, sense of time and space. Thus, 
integration is shown throughout the profile section of the Preschool Language Scale. 
For example, note that #31, under auditory comprehension involves sensory discrimina- 
tion, logical thinking, grammar and vocabulary and self image. 

The Speech & Language Specialist compiled a booklet containing some specific 
activities for remediation and development of language areas. A request was made by 
the specialists for the instructors to share a language activity they had used 
successfully in their groups. A booklet was then compiled and distributed to each 
staff member. 

In conclusion, the sharing of ideas, information, and activities among the 
staff provided a more in-depth understanding of speech and language development and 
its remediation. 
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Lamguage Activities 
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X98o 



STJGGESTIOtTS FOR lAMGU&GE ACTIVITIES 

I. AUDITORY RBCEPTICN - Ability to understand the spoken word* If a child shows 

a deficit^ these guidelines should be followed in a group 
situation: 

1. Use short, one^concept phrases. 

2. Ask short questions* 

3* Use^ experience charts in reading* 

Give visual clues whenever possible (gestures, written 
in&teriai* 

5. Use visual aids whenever possible* 



Grades K-g 

Riddles ; 

1* What do cats like to chase? 

2* What hides its face with its hands? 

3. What has four legs but cannot walk? 

k* Mary and Joe went to visit Grandmother and Grandfather 

in the country. They rode over bumpy roads and had a 

flat tire* Did Mary and Joe ride in a boat, on a plane, 

or on horseback? 
^. Categorizing can also be used: ^ What 3 words belong 

together? 

duck, chicken, turkey, baby, 
bread, meat, eggs, house 



Identifying Familiar Sounds 

Make tape sounds which the children would like - familiar sounds: home 
sounds, town sounds, country sounds, animals, babies* Bair pictures with the 
sounds for additional visual clues* 

Identifying Nonsense 

Ask the child to tell what word is silly or what word should be changed 
in the following sentences* Explain* 

1* I drink water out of a table* 

2* I walk on the ceiling * 

3* I turned off the T*V* so we could watch cartoons. 

U* I like to juD^ my bicycle to school* 

5* Close your book to page 23* 

6* Put your shoes on your hands . 

7* Go to the closet and get your toat . 

8* Do you wemembuh your phone number? 

9* She is in the sslecond grade. ^ 
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^ 11* VISUM RBCEETIOH - Ability to understand or interpret what you see - 

i#e# to conrprehend the T^eaning of symbols, written words of 
pictures. If a child shows a deficit, follow these guide- 
lines while teaching in a group situation: 



1* AUow the child to audit or ize whenever possible. 

2« Use the phonic method in teaching reading. 

3* Check comprehension carefully, giving auditory clues. 
BncouTftge the child to use records, tape recorder or 
ol^er methods of auditorizing material to be learned* 



Grades K-g 

Letter Identification 

Itoke sandpaper letters and put one on a flannelboard. Have the child 
feel and trace the letter. Have a selection of pictures from which he can 
choose the ones that begin with the sound on the flannelboard, and ask him to 
place the pictures on the board. 



Object Identification 

ftist related items on cardboard, such as table-chair, pillow case- 
sheet, button-shirt, knife-fork. etc. Cut in 2 irregular pieces. Have the 
child match it©ns that go together. Increase difficulty by cutting into more 
pieces . 

Visual Memory 

Place 10 or fewer different objects in a paper bag# Take them out one 
at a. time, hold them up for a few seconds and replace them in the bag. Then 
ask the children to list the objects they saw in the correct order* Use simple 
objects. (Variations: use all vegetables, all ftuit)* 



III# AUDITORY ASSOCIATIOtr - Ability to relate spoken words in a meaningful way. If 

a child shows a deficit in the auditory association 
process, follow these guidelines in a group situation; 

1# Ask one-concept questions, eliciting several short 

answers* 
2* Accept concrete answers. 
3* Supply more abstract cues# 
h* Provide visual cues where possible* 
5* Give ample time for responses. 

6. Give the child a written question to think about before 
answering oral questions* 
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Grades K-2 



Identifying Sounds 

Ask questions like the following: 

1» What sound do you make when you eat what you really like? 
2 What sound do you make when you sneeze? 

3. What sound do make when you bump into something and hurt yourself? 

What sound does a big dog make when he's angry? 
5* What sound do make when you yell for a horse to stop?^ 
6. What sound do you make when you are cautioned to be quiet? 
7* What sound does a ghost make? 

8, What sound do you make when you blow a breeze with your mouth? 

9, What sound does a small toy airplane make as it flies? 

Problem Solving 

Work on anticipating needs in various situations. 

1, If you were going on a trip, what would you take? 

2, If you were going to clean the yard, what would you need? 

3* What would happen if you put an ice cream cone in your locker? 
What would you do if you lost your doll? 



IV. YISUftL ASSOCIATIOIT - Ability to relate visual symbols in a meaningful way. 

If a child shows a deficit in the visual association process, follow 
these guidelines in a group situation: 

1. Permit him to trace correct responses first (e.g. letters, numbers) 

2. Provide auditory cues when possible. 

Grades K*2 

Find the shadows: Divide a large sheet of paper into 2 sections- On 
the left side, draw a groiip of recognizable objects in detail. On the 
right side, draw the same objects in different positions an*^: blackened 
in like shadows. Instruct the child to draw a line from the object on 
the left side to its shadow on the right. 

Find the objects that are different - ask the children to find: 

a. A square button in a box of round ones- 

b. A large block in a box of smaller ones- 

c. A green niarble in a sack of blue ones. 

d. A rough piece of paper among smooth ones. 

e. A pink flower among blue ones. 



y.VERBftL EXHESSIOFT - Ability of a child to express ideas in spoken language. 

If a child shows a deficit in verbal expression, follow these guidelines 
while teaching him in a group situation: 

1. Provide opportunity and time for oral respwDnses, 

2. Provide moral support and verbal cues. 

O „ 3. Give visual cues (pictures, cards) to help the child describe events- 

KJC Encourage oral reports permitting the child to use visual aids. 



Title I - LEAP 



Grades K-'2 

Taste " Smell ' Feel 

Three shoe boxes may be used and labeled "Taste, Smell and Feel". Place 
In the boxes such things as small pieces of candy, grapes, nuts, salt, 
sugar for tasting. Flowers, onions, perfume, fruit, coffee, tea for 
smelling. Fur, silk, grass, cotton, rocks, feathers for feeling. The 
child will taste, smell or feel the objects and tell something about them. 

Play a game using five pictures of various objects. One student picks 
up a card and describes the object on the picture without calling it by 
name. His side has 3 chances to guess the object; if they don^t get it, 
the other side gets 3 chances. The side that gets the correct answer 
scores a point. 

VI GRAMMATIC CLOSURE 

The ability to predict future linguistic events from past experiences. 
Included in this area are receptive and expressive knowledge of opposites, 
beginning sounds, ending sounds, rhyming words » same-^dif ferent categoriza* 
tion skills, syntactic skills, word order, correct verb forms, singular, 
plurals . 

If deficit in grammatic closure follow these guidelines in a group situation: 

1. Encourage imitation of the teacher *s use of correct grammatical language. 

2. Encourage the child to memorize phrases and short poems from recordings. 

3. Provide visual cues. 

4. Check the child's sound '•blending abilities before pressing phonics training. 

5. Use driU. activities to strengthen sight vocabulary. 

6. Check for child's visual closure abilities (ability to percieve objects in 
incomplete form. 

Grades Yr*2 

Completion of sentences and repetition of the sentence (pictures may provide 
cues) e*g. 

a. I go to the store to buy . I . . . 

b. We go to the lunch room to eat 

(Language Master with visual cues may be used) 
Rhyming: 

The fuzzy cat chased the (rat). 

The children sang until the bell (rang). 

Story - Tell the child that every seventh word is left out. He is to find 
the answers from above the story and fill them in. 

Example- These words may be written above the story: 
(,'3aid, he, got, as, himself, he when to) 

RJ^C Teach opposites - Fill in the missing, ginning or ending sounds in a word. 
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GRAMMATICAL CLOSURE (contO 



Same * Different: Ask the child to tell which pair of words are alike 

or different. 

Teach singular and plural forms of words and 
Using correct verb tense - 

The child crosses out the incorrect word: 



Sheila will for Mother, 

work 



VII AUDITORY SEQUENTIAL MEMORY 

Auditory sequential memory refers to the ability to remember and correctly 
repeat a sequence of symbols just heard, (immediate audio recall). If 
a child shovs a deficit in this area follow these guidelines while teaching 
him in a group situation. 



1. Permit the child to use visual cues. 

2. Have him write as he metnorizes. 

3. Use short, one concept sentences. 

4. Use visual aids. 

Activities for Grades K-2 

Alphabetical Sequencing: 

Start with 3 letters and increase until child cannot repeat. 
Give letters out of order and ask child to repeat. 

Numerical Sequencing: 

Same procedure as word sequencing. 

Following directions: 

Instructional sequencing - The child repeats the instruction and then 
follows it. 

Repeat Rhymes * Read a selection to the children which relates a short series 
of events. The child retells the events in order. 

Teach: 

Name, address, telephone number, days of the week, counting to 100, 
months of the year. 

Rote counting by l*s, 5*s and 10* s. 

Repetition of Sentences - Say simple sentence, making it progressively more 
complicated. The child' repeats each time. 
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Game: 



The first child says "I am going to New York. I am going to take 
my toothbrush with me. The next child repeats the statement and 
adds something of his own. This is continued and each child must 
remember everything that was added and in proper sequence. 

Sing a song with repetitions. 



VIII VISUAL SEQUENTIAL MEMORY refers to the ability to remember and reproduce a 

sequence of visual stimuli. If a child shows a deficit in visual sequential 
memory^ follow these guidelines while teaching him in a group situation. 



3 children arrange themselves in a row. Another child looks, covers 
eyes - the children scramble and then the child arranges the children 
in the original order. 

Arrange objects^ remove them and the child rearranges them In the 
correct order. 

Arrange pictures (arrangement shuffled and then rearranged by the child.) 

Numbers - With letters or numbers made of felt or other materials, write 

the child's name, or word, or arrange sequenced numbers. Let the child copy, 

and later let him arrange these from memory. 

Place pictures of activities which tell a story on a flannelboard. Then ask 
the child to group the pictures in a sequence that makes a story he can tell. 

Place geometric cut-outs on a tray. After showing it to the children, 
rearrange them then ask a child to place them back in original order. 



1. 
2. 
3. 
4. 



Permit the child to use auditory cues. 
Permit him to trace when possible « 
Use audio^-visual aids. 
Permit the child to trace flash cards. 



Grades K*2 



Game: 
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MEDFORP PUBLIC SCHOOLS 
10 HALL AVBNUB 
MEDFORP* MASSACHUSETTS Q2155 



The following activities have heen coroiled by the Medford Title I.,- LEAP 
staff. Thank you for sharing your ideas 1 

ItUci and Paula 



Visml Agsoclation 

Make a pocket chart with envel^ea for morning, afternoon and evening* 
Mftke picture cards showing specific tnoming, afternoon and evening activities* 
Child iBUst place proper activity In proper envelope. 

Visual Association and Memory/Auditory Aaaociation and Memory 
Spacial Relationship s-S elf Image 

Have the student trace her left hand on construction paper. This should 
he cub out and attached to the vipper left hand comer of the desk. The hand will 
help rCTiind the student which aide is left and where to start reading or printing. 

Mftrk two shoe hoxea LBFT-BKHT. Place them on the floor away from the 
student and the other hox. A3 you call "left-rlgjit" have the child throw a hean- 
bag Into the "box on her left or her rigjit. 



Visual Association 

Clasaifylng Objects 

Three sets of manlla flash cards. Paste or draw pictures of each card $>*e. 
^^^-^Ttt**! pictures* toys* household objects* etc.) Child will place picture cards under 
the proper category. 



Visual Reception and Association 

Materials^ 

15" circular cardboard plate (Ijhe kind 

old workbooks or magazines 

paste, markers, clear contact 
spring clothes pins (the colored plastic 

Divide the "plate** into 8 or 10 sections. Paste the letter that is to be 
Introduced in the center of the **plate". Paste the pictures for the sound in the 
various sections. Be sure to include pictures that different. On the back of 
the plate, color code the correct pictures. Cover the plate with the clear contact. 
The child uses the clothes pins to show which pictures begins with the sound in the 
center. ^<r] "Tv 

Example: /x^^l ^ >X 



used by bakeries) 
good) 



ones are 



AcLivlties canpiled oy 
Title 1 LEAP Staff 



Mtglc Bag Game K'^l 
ObjectlTes; 

1* The child vlU Identify the initial conscoant sound of the object 

InvolTed (visual recognition)* 
S* The child will produce correctly the initial consonant sound of the 

ohject involTed* (Fine motor)* 
3* The child will write correctly the Initial consonant sound of the 

bhject lOTOlTed* (Visual-motor)* 

M&terlals: 

Petper bag; series of objects and/or pictures of objects with previously 
studied initialed ctmsonants* 

H:t)cedure: 

Place objects and plctxires in paper bag* Have child reach In^ choose 
object^ tell teacher initial consonant sounds write Initial consonant sound. 

(Game may be modified for ending sounds^ Initial blends^ vowel sounds)* 



Visual Heceptlon and Plscrimlnatlon 
Objectives: 

1* The child will develop the ability to visually recognize given letters 
of the alphabet* 

2* The child will develop the ability to visually discriminate between given 

letters of the alphabet, 
3* The child will in^rove his/her oral language* 
k* The child will iii5>rove visual memory* 

Hotlvatlons/Materials: 
1* Wallpaper Soundbook 
2* Flannel Boardy^lannel Letters 
3* Alphabet Plash Cards 

Procedures; 

1* Introduce letters to be worked on* 

2* Visual recognition game (finding given letters in soundbook) 
3* Visual Discrimination Game (matching, letters using wallpaper soundbook, 
flannel board, flash cards* 

Visual Kmory Game (Flash letter; wait; ask child to find that letter and 
give Its name)* 
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Activities cocqpiled lor 
• Title I LEAP Staff 
f^e 3- 



Vlstml and Auidltory Reception 
Wame the Animals Saftod 

Collect pictures of a ^Tarlety of anijnals. Place the pictures in various 
parts of the roan. Make sure that they can te seen wlthoufc too much difficulty. 

Choose a child to go on a safari. Then write a sentence on the hoard that 
vin tell him or her what to look for. For example, find the mlmal whose name 
1)eglns with £ and ends with T. Instead of writing the sentence on the hoard, it 
can he done orally. It depends on the level of the child. After the child has 
given the correct answer, be or she can select someone else, or if they are alone, 
they can take another turn. 

Xhe sentences that are written on the hoard or done orally can he varied. 
For exan^le: 

Find the ^n-^^T whose name has five syllahles and ends with S. (hippopotamus). 
Another variation could he - Find the animal whose name has a short vowel a in 
it (cat). 

Purpose : 

1. to identify animals 

2. to identify consonants 
3* to Identify vowels 

*i. to Identify syllahles 

5. to identify digraphs 

6. to provide an opportunity for language experience. 



Auditory Reception and Discrimination 
Objective: 

Child names words which hegln with same sound as model (consonants). 



Materials: 

Choose a sound to work on (for example ''M"). Meike a list of words, with 
ahout half of the words beginning with the sound you are working on. 

most key map my 
me let fall me 
milk sun not 

Directions: . Tell the child to listen and clap his hands ever?/ time he hears a 
word that begins like must . Read list one at a time. If a child gives an 
incorrect response, have him say, must and then the word he missed: "must*snn" 
This activity may be done by standing behind the child so that he cannot see the 
formation of the sound or by facing the child to give him the visual clue, 
depending on the instructor's specific goal at the time. 
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Aetiirltiea Conplled 
ntle 1 LEAP Staff 
Buge 1^* 

Vlaual apd Auditory Asaoclatlop 




Er, It, and Ur are mouirtain climbers. Th^ are fcdlowing the PJ2P^® trail birt got 

lost* They keep yelling their sound er^er^er for the search party to hear them. 

This helps children associate their phonetic sounds. 



Auditory and Visual Sequential Memory and Association 

Cooking Experience 

Provide a cooking e^q^erience^ such as making popcorn or baking cupcakes. 
With jwmg children, the directions can be giren orally or written in pictures 
and the children can carry them oirt* Older children can read the recipe 
for thenselves* Maoy skills can be incorporated directly while the activity is 
tftVlne place and dnring foHow-135 activities. Listening in order to retell steps 
in sequence. 

Sigjit words 
Heading for sequence 
Vocabulary 

Reviewing letters and sounds 
Writing an experience story 
following oral directions 
Following written directions 
Meaauxlng ingredients 
Pouring ingredients 
ttamlng ingredients and equipment 
Recognizing textures 
Counting 

Identifying colors 
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Activities Con?»iled 
by the lEAP Staff 



Verbal Expression 

UJiguage Activities for Grades 3 and 6 

1* Use a very graphic poster related to sane t^pe of stlbject matter and ask 
the students to describe what they see in the poster* farorlte is one 
tran. Scholastic Services izrvolving northologlcal monsters.) 

2* Read a short story and make a play ft^on it creating speaking roles ^d tape 
It into a recorder. Try to encourage pitpils to read with e:q»resslon so that 
certain parts will be understood better* 

3* Create piappets frOTi characters of a short story or book and have the pitpils 
create a dialogue far them* 

h* Encourage students to use correct speech patte3rns and sentence syntax when 
discussing topics orally in a groi^* - ^ 

I«iguage Master Cards 

Ptoti the Bell & Howell Lanpmge Master Systea, Engfltsh Development Set 1, 
Practical Vocabulary ai^ Expressions, I have selected and used many cards vith a 
child who comes from a home ^ere the only language spoken is Italian* He listens 
to the cards on the Language Master and repeats the phrase or answers the questions* 
Some of the phrases and questions are: 

1* Good Morning 

2. Good Afternoon 

3* Good Evening 

i^* HI 

5. HeUo 

6* What is your address? 

7- ^ address is * 

3* Telephone number* Fhone number* 

9* I9y telephone number is * 

10* Tcoorrotf 

U* Yesterday 



Bllnkie^ the Puppet Who Likes Pretty Things 

Draw ^es under the flap of a paper bag (lunch bag size) and eheUds and 
lashes on top of the flap* The child ins^s his hand into the pi^PPet and makes, 
the eyes open and close* 

Prom a box of selected objects (shoes, toys, crayons, pictures) the child chooses 
one* The child makes Blin3cie describe what he sees in sentences* Then Blinkie may 
carry on a conversation with others in the gror^j about the object described* 

Another activity with Blinkie is to have the class guess what the object is that 
BllDkle is descrlblnS* 




Actlirltles CoDEtplled 
by the LEAP Staff 
Page 6* 



Verbal Ejcpresslon 

Language Arts Actiirlty fcxr Verbal Espresslon (Grades 



Use a large basket with a handle to hold oaktag strips on vhlch the 
following phrases (or others you can think of) have been printed: 

1» a* V/hlle walking through the woods you found a wounded baby squirrel*** 
b* Your best friend tells you he does not want to accept your invitation 

to spend the ni^t at your house 

c» On your way to the school cafeteria, you find a five dollar bill In 
the hall***« 

d* You see the boy sitting nescb to you cheating on a spelling test**** 
e* It is the week before Christmas and you do not have enou^ mon^ to 
buy gifts for everyone In your faaaily**** 

2* Ask each pi^jil to draw one strip, read it to himself, and think about how 
he would solve the probl^* 

3* After all strips have been distributed, ask the childr^ to take turns reading 
their problems aloud and presenting their solutions* Remind thoa to take care 
to use whole sentences* As alternate solutions are offered, guide the 
discussion to bring out differing opinions and expressive styles* 

Good Resource Books ; 

Clasaroom Reading Games Activities Kit 

by Jerry J* >S5LLLett 

Kld^s Stuff 

by Forte and MigtcKenzie 

Stick Out Your Neck 

by Carson and Dello sa 

The Big Basics Book 

by Instructor (Magazine) 

Teaching Language Arts Creatively 
by Chenfield 
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Activities Compiled 
Title 1 ISkP Staff 



The following books and kits were suggested by our staff for language activities t 

Accent on Listening 

X^ox books 

* Wollensak Series Cassettes e#g# "Sounds we Hear" 

• SOS - Sound-Order-Sense 
Sweet Pickles Series 

5» Helping Young Children Develop Language Skills 

Kid*s Stuff by Forte and ItocKenzie 
7» Stick Out Your Neck by Carson and Dellosa 

The Big Basics Book by Instructor (Migaaine) 
Teaching Language Arts Creatively by Chenfleld 
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MEDFORD PUBLIC SCHOOLS 

10 HALL AVENUE 
MEDFOttD, MASSACHUSETTS 021SS 



DARVL PELLETiefl 

supeniNTENDeNT OF SCHOOLS June 4, 1980 



To; Title r Parent Advisory Committee 
Tttle I Staff 



The. School Cpmmittee, ^t, its Reguls^r Meeting h^ld pn Mgnd^y^ June 2, 
1980^ vated: 

^*That the School Comtoittee commend the Title I Parent 
Advisory Committee and the Title I staff for their 
contributions in making this program so successful." 




Baryl W. Pelletier 
Superintendent of Schools 



z 

cc; Mrs. Miles, Supervisor/Director 
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Division of CurricuJiiin md Instruction 

The Commonwealth of Massachusetts 
Department of Education 



31 St, James AV€nue. Boston. Massacniisetts 02U6 C617) 727-5745 I^om 638 



February 27, 1980 



Mrs. Elizabeth N. Miles 
Title I Director 
Hedford Public Schools 
10 Hall Avenue 
Medford, MA 02155 

Dear Mrs. Miles: 

Thank you for accepting my invitation to make a presentation on 
your "validated'' Title I program at. the New England States' Title I 
conference. The conference will be held in Burlington, Vermont, on 
April 16 - 18 at the Radisson Hotel. I anticipate your presentation 
lasting approximately one hour, with a brief question period following 
your demonstration. 

As soon as I receive additional information about the conference, 
I will forward the materials to you. I am confident that the oth&r 
New England states will be as impressed as we were with your Title I 
program. 

Very truly yours. 




Evaluation Specialist 
Title I, ESEA 

RSZ/dms 

cc Jack Baptlsta, State Project Director, Title I, ESEA 

Shirley Roberts^ Education Specialist, Greater Boston Region 
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TITLE 1 - LEAP 

MEDFORD PUBUC SCHOOLS 
10 HALL AVBNUE 
MEDFORDr MASSACHUSETTS 02155 



April 14, 1980 



Dr. Albert Kovner, Chairrnan 
Department of Education Administration 
Northeastern University 
Kennedy Building 104 Fenway 
Boston, Massachusetts 02115 

Dear Dr. Kovner: 

On behalf of the Titla I LEAP City-Wide Parent Advisory 
Council, we would like to express a sincere *'thank you" for the time 
and expertise that you so generously gave to our first annual evening 
lecture. It was a most entertaining and informative evening and very 
well received by all who attended. 

We really appreciate all the help and advice you have provided 
for our leadership training. 

Yours sincerely, 

Nancy lovanni, 

PAC Chairperson 

Roseleen DelloRusso, 

Coordinator of the Spring Event 



Nl/e 
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TITLE 1 - LEAP 



MEDFOHD PUBLIC SCHOOLS 
lO HALL AVBHUE 
MEDFORD, MASSACHUSETTS 02155 



MMTch 20, 1980 



Memo to: Mrs. Jeanne Abbott and Mr. James Msorciano, Title- 1 LEAP 

Career Avareness Teaches 

Fran: Elizabeth N. Miles, Directc^/SiipertrisOT of Title I LEAP 



CongrtSitulations on c^gazdsing and presenbing a most otitstanding 
workshop for the Itulti-Cit^r Title I Parent Conference on Itorch 19, I98O. 

Our program vas very well received by all ^o attended; parents, 
teachers, directors and evaluators. 
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TiHe 1 

DisseminaHon 
Project 



ACooperafive TTOject Serving Compensatory Education 



Rooms 6l2'6t3 Slotter Orfkre Budding 20 Providence Street Boston^Mcssochusetis 021t6 (6^)426-6^74 



Dear Betty, 

On behalf of the State Title I office, the conference planning 
comniittee and the 700 participants of the 1980 Title I Spring 
Conference, May Sth and 6th, thank you for making that event such a 
colorful and interactive one. 

Each year we ask conferees to identify their favorite aspect of 
the conference and this year, as in the past, the exhibits gained the 
most votes. 

The attractiveness of your display; the enthusiasm it expressed 
about your prograim; the selection of materials you exhibited; and the 
ideas you shared with other participants are fundamental to the 
conference objectives and very, very much appreciated- 



May 8, 1980 



Sincerely, 




Sandi Lambert, 
Project Director 
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'znU I , ,PAC WEMSLETTER ^ ^ MEPFORD 

1 1 ™ / \ 1 ^^^^ 




PASEUT AmSORl^ COUNCIL 

FRAMUIff *Uu. tturne O'ftaAe 

fMMCOCfC Uu. F«inceA Anu/U, 
F(Ut ChoiApe/LSoR 
Uu. LUtian Iniogna. 
HERVtY *Uu. FtdneeA Swuf 

Mu, Nancy ITuAfeee 
Kmm EUction to be. h&Jtd 
OSGOOD M«A. tkuUa. CuUcfe 

SbMM Uu. CathatuMS. B(ttu 

runs *Mu, Nanatf loveami 

ChAiApeJUon 
sr. CLEMBTT Uu. Gnc£{f SftawioR 
ST. JOSEPH M/u. mn^cuuet Regan 
ST. FRANCIS Uu. HoitZzvi DeXlo1ttU6o 
IMMACULATE 

COMCEFTIOff MftA. Vo/lU flyrni 
sr. RAFfUEl MftA. Diane. CoAteUo 


»ta YOU Know 

Ac£.pJtxUng to netu Fecfe^ K^Quiailoni, 
anyi peA^on living in a Tittz I 6choot 
a^e^L moLg be eCected to the. Tawnt 
Ads^Mo^ CoancJJt* TtZM^ ^vimit youx 
noma to the. p/i6tctpa£ youx ichoot i^ 
you anz int^iz&ted in iMxfing on 
Cowftclt* 


Fauptce^ ZcAJty oi thz ffeAvef^ School vUll 
AZpfuuint as at the Itotlomt Coalition 
ol tctCe I ?<ViZ3ftt& to be kztd at VetHoit, 
lUchisw* SkeU one oi 53 defected 
Meu^ocftuicttA* We axe \fvu/ glad that 
60fns^ne ^um Ued^o^ had been cho4en to 
KepnjiAint ui« 


Uedioftd. hcA tm CaJvizK kmAjm^ teoeKeA^ 
(tifto oHz waking out dnildnjzn moMJL ouuAe 
0^ ^e CA^teci oppoJttmitJjzA that (ttcC£ be 
openotg iJ^ the iwbjjtz to tkm^ Xkzjtf 
visit eodt oi tki tctCe I Achoo^d* 

MtA* Jenime A6bat£ 
Mu« Ttte^a VoheAty 


Tk&iz fxaptt fiapmiznt yovA ichoot, 
?lea6e corUact thm ^ antf pvoblm 


The (Utff'wide. FoAenx Aauuo-tt^ Counccc 
mee.t& once, a morvdt^ thz tkOtd TfmAida^ 
0^ the morvdt at 9tS0 a.m. at the OZd 
tied^oftd High School, The pcui&ntb meet 
to piio\fldz "iezdback" and qa&Uioni 
{^m othiA po^ten^ concerning ou/i 
chUdAjtn ami Achool ptujg/umi.. Come 

OdldAtn oAA vxJUomi 


Have you Aeen ^e tctCe I LEAF Jtoom a;£ 
you/L sohoolt 

Tlan to visit and meet youx chittVs 
lEAP tzachex. 


GuiuA fiSkoU ami 

Ctvttli School - hoi ioAjned thx. Title. I 
Fitogicm, UeCcome abooAdi At thz 
ichool thejtf viUl bt eCectoig K&p^enta- 
tivci, AO look ioJL a VTA notiae. about 
tkU, 


ITte next FAC fflee;totd vtUtl be October 
1979 at 9:30 a«in« ^ ^e Con^eAznce 
Koom at Old Ued^ofid Higk School* 
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PAC Nm&iAitVL 
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Sdueation {tfeefe ffovembeA 11-17 
VlUt a TJXU I - LEAP iMAnbiQ CwtVL 



Git to Know Vowi LEAP TtacheAA 



COLUMBUS 

amis 

mUKLlN 



HANCOCK 
KBOtm 

OSGOOD 

smt 

TUFTS 

HERVEV 

IMMACUUTE 
COHCmiON 

sr. CLEMEKT 
sr. FRAWCIS 
sr. JOSEPH 

ST.RAPfiAEL 



fitctt£0R, Vomta ?e^uZ,Sp^e.ck 
JudUh ttcCoAthf 
HeCen titUeman, VokU 
SccfeieA, mjcheJUm, 
Pfiiteipi, Speech 
Patt.c&ia Fo^, Oonna PouC, 
Speech and SfteAAte 
{tfe(nA.£&ot, Rem. JtmdXMQ 
KathZ&w. Indigofui, Kcuun 
Kttjumbwui&, IhtuuL PauJt, 
Spztch and She/uUz 

'ing 

PatfUcz WiaM., HaAnUt 
G/UiUn, MoUe HzHcan, 
HKdial Iteading, UichMsa 
PfUtUpi, Speech 
George HoAdUg, Su&em 
BuAMt fhJiiA UiUcan, fient 
l!ea<lotg, iUckeJUm. 
PhitUpi, Speecft 
Mafuf Lyman, SheAJuU 
(UtiMiteAA, Rem. ReotUng, 
Ponrta Paul, Speech 
MoAjot/ Wujn, UinketLna 
PhUixpi, Speech 



PhlUipi, Speech 

UoAy LynoA 

VokU SishJUA 

JUta. Coue££e, Voma. VauJi, 

VkiZUpA, Speech 



ierJc 



IhAQOK^t tkMphtf, Adjtutmwt Caun4e£at 
Pout IkOtatoJUp Jit^Uail E<L Sp^ciatUt 



Thz ^oZimina 3>tteuaKce pfvJceduAjzA cjvt | 
publl&kzd in occo^tcbtnce uictft eomp££unt « 
^Q'CatloR p/)u7cec^u^ ^ ^dJ&tCeicf -ui Sec 

The ISA should ^owoAd afUzvcmczi 
jindwidnat pMeitCA ok a^ortczaC^ond 
-ui mitlnq to thz CCt^Utcde PoAent 
AdviiQfuf CotmcXZ* li by vote, at a dald 
comtltitid mzztut^ th^, PAC dete/anint^ 
tkz g^tceuoitce to be ^^ctunojte and a 
iactoK AJitViitfUng wWi tkz ej^ec^- 
ivcnU6 0^ tkz Tit£e 1 pHogHam, tkzy 
(tic££ Jieqa^&t a kzaAutg ^ok the cotmecC 
Kicdt th^, LEA* Thz K&qa^it jo^ a 
AJftg should be a uattCen )to;CLce j^m 
tfce PAC oiuUApz/iton. The LEA ^hott 

vaUhai ii^tzzn dat/^ oi the mitten 
Keque^t and Jl^nd^Jl a dexUiion -ui 
vitfUting uUtkin a ii^teen day pexiod^ 

The LEA 0K the PoAent AdviioJuf Council 
^haZt have the ^ht to opfTeoC to the 
Cqmnii6xjonVi o^ Eduattton the 
outcome 0^ the tocat heaJUns ii demed 
im6a;tci^ae£o>uf* The Cofmih^Aonvi oi 
Edujuatlon 6kaJbt pHovXxiz a hoojUna 
uUthin the time ^psu/i d&Ugnatcd hg the 
SEA {State Education Ageitcxf) upon 
Jticjz^pt Q|{ mitten notice tfce LEA 
OK the PoJtent Adviionif CounUl ohaiAr 
pzfuon^ The <fecc&^OR oi the 
CowmUiionVL ok hJU cCeA^nee(^) ihatt 
be njindcfud In toitttoig and conAideKJid 
iinat* Tkli declUon uUZl be dL^^m^ 
4nated by the VAC {VUtAJjit AdviioKy 
Cdun<UZ) to ail tocat PAC 3Koup6. 



iilU PhUtipi, ouA. TitJbL I Speecfi and 
Language SpztUaJUst LEAPed to a Une 
iinhh -ui Ze6^ than an houA. in tne 
Bonne Be££e Hajtothon. 



Tkli iiiuz m& pKzpancd by* 

tUone CoiteJUo 
UoKQoAjzt Regan 
UJUian iMogna 
Vjutne 0*HaAje 
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MEDPORD PUBLIC SCHOOIS 
TITIiE I - lEAP 



nCLARATJOU OF SELF 



I am Rie. In att thz aoJtM, thMA jU no one zt^z 
tikz me. TfteAe ate pertioni utho havz iotnz paAt& JUkz me., but no one 
addi up exactZif tike me. 

TkMjz^oAz, zveAiftkoig :OuU comeft out oi me, i6 auJtkejfUl' 
catty mint because I aZonz c/to^e £jC* I oton zv^tking about mt, my 
bo<^f, inatuding zvvt^tivbig It do^i; my moid, JjicZudirig a£Z 
ihougkU and A^jzoi; my tyti, inciudbtg thz img^i aZt thty 
bekoU; my ^zztbigi, citfuiteueA thzy mauf bz, angz/i, jay, ^mit^ttion, 
lovz, dliappoAiitinent, cxeJjtmejnt; my mautk and aZt thz mfuU tfutt 
comz out 0^ Ztt poJUtz, wzzt ox Jtougft, co^uect ox ijieo^/teet; my voicz^ 
load ox io^; and att my ojctioni, vdiothzA, thty bz to othzu oi to 
my&U^. 

I OHM my ^cnta^J^, my dmtm^, my Itopeft, iejo/u^^ I 
om alt my tnJbmpkh and 4ucceft^eft» aZt my laJJbjJuu and mc^j&zfeeft, 
Bec£UxAe I otm aZt oi mz, I cart become .uttimate^f/ ocquooiCed ytUJtiei me,^ 
Zy j^o doing, I cart lovz mz and bz ^xUndty tolt^ mz in aZZ my pa/ctA^ 
I con then mofee It poi^Ubtt iox att oi mz to mJik in my but ^otCeAefttd. 

I knota thMjz ajvt a^pectft about myitJii that pazztz mz, 
and othzx a^pectA that I do not fmottf. But a^ long oi 1 am iftiendZy 
and loving to myitZi, I cart cou/iagzouj^Zy and kopziuZty look iox thz 
4^olutioni to thz puzztts and iox wayi to ^ind out moxz about mz. 

HotoeueA I look and iound, vahatzvzx I icuy and do, and 
whatzvzx I think and jee£ at a given moment in tunz i^ me* ThU i^ 
authentic and xepiuent^ «^e^ I am at ^tiiat moment in tunz. 

iSken I Aeuceur tjUex kota I looked and ioanded, utftat I 
ioid and did, and how I thought and ieZt, iomz poAtA may tuAn out to 
bz un^ittui^ , I can diicoAd ^uxh u4cch i^ miittiA^, and keep :tiiat 
which i6 aniitting, and kejzp iSiat vohich ptoved iitting,and -otuent 
iomethir^ nexjit ^x :tiiat ctihcch I dUcoAdzd^ 

I can ^ee, heo^, izeZ, think, 4^ay, and do. I haue the 
too£A to iu/Lvivz, to bz ttoiz to othe^» to bz pfioductiA^z, and to 
mkz ien&z and oxdex out oi thz mnZd oi peopte and things owUidz 
oi mz* I om mz, and thzx&ioxz I con enginzex mz. 1 am mz and 




ViAginiA Statex 
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MEDF^RB 
JAirtKEY 1580 



WDTIER ISSUE 



Nency Itivarml, Editor 



rEEN HOUSE - ST* JOSEHI*S SCHOOL 

St* Joseph^ s School will be having Op&i 
House February 5^ I98O &t 7:0^ p.m* You 
are all cordiaUy welcomed to visit the 
CEAF RocHH located on the third floor of 
our school* Visit our library also on 
the third floor* 



Are you interested in learning more 
about parent participation in Title I- 
Vatch for an upcondng happening in 
the SpringlJ 



TASGST SCHOOLS 



CURTIS 

FEAMKLIN 

HAHCOCK 



HESVEY 



KEHHEDY 
CSGOCD 
SWAM 
TUFTS 

ST*CI£IMSNT 
ST*J08EHI 
ST*FRAKCIS 
IMMACULATE 
CQNCEinON 



BftBEMT ADVISORY 
COUW^IL HEHtESErnaTIVSS 

Carol Duffy 

Hancy Pratt 

Jane Leach 
*Diane 0*lfere, 

Vice-C hairpereon 
^Frances Amarl, 

past Chairperson Atvlaor 

Lillian InsOgna 
♦Frances Berry, 

Becording Secretary 

Nancy Durkee ' 

Enxa Boselando 

JtOie Amadeo 

Maria Cusick 

Kathleen Sodano 

Catherine Bates 

Sylvia DiPlaciio 
*Nanqy lovanni, Chairperson 

Emily Shannon 

Miargaret Began 

Boseleen DellcBusso 



HELPING AT H'IME 

EE RITIENT!! Learning takes time and 
effiort* Avoid comparing your child 
with other children- Let your child 
know that he/she is the one nho is 
especially iii^ortant to you. 



T^ increase parent participation and 
add more sparkle to community programs, 
Mrs. Bettie Miles, Title I lEAP 
Director^ aind Mrs* Baney lovanni, lAC 
Chaizperson along with ^t^8* En:sa Bose* 
lando attended a day of semii^rs, work*- 
shops and sharing in Maiden on Thursday^ 
January 17, 198o, cme to our next 
Qieebing and find otxt what ve learned* 



Two new lEAP inrtructors are James 
^ciano^ Career Awareness Instructor fc(r 
the Kennedy, Columbus, Tufts^ St*Joseph 
and St*Cleii^t schools and Linda Hanley 
who is an instractor at the Kennedy* 



ST. RAPHAEL 



Jorls Flynn 
Harle Hartigan 
?iane Costello 



There will be another Multi-City Parent 
Fair in Maiden on March 12, 1^0 at the 
Broadway Manor for anyone who would like 
to attead. There will be a day work 
shops, coffee, Imcheon and more iciport-^ 
ant **xchange of information* If you are 
interested, please contact the I£AP 
office at 396-5800, Ext. 310 or your 

parent Advisory Council is a group of Jf^ ^^""^ 



WHAT DCES THE MEEHT ADVISORY COUNCIL DO? 



The 



parents who share information in the plan-^^ " " 

ning operation and evaluation of the TitlJ ^ Title I tPAP ^i^th gra^e Ctir^er 
I Program, Please feel ftee to come to Awareness teachers, Jitoes Iferciano and 
;^ur meetings h^ the third Thursday of jJeanne Abbott will be presenting our 



each month at 9;30 at the '^Id Medford 
High School* Children are w^ccme. fw 
next meeting will be February 28, I98O 
at S*30 a-m- Cane for a ci^ of coffee J 



program ■ 



ftead with your child 



Pass 



the worcj 
• 
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ATTENDS NATIOMAL COMFEREMCE 

The Ni&tlonal Conference of Title I 
Parents was attended this year by Mra. 
Frances Beny (Herv^ School). Mrs, 
Berry presented the HVC, Mr, Itorano 
and Title I Breluators with a sliie 
show and talh abofut her successful and 
infdrtnative trip, Mrs, Berry was one 
of 53 parents selected to attend frcm 
Massachusetts, 



DID YOU KHOtf??? 

33 1/S million wwct are in the labor 
force 'today, 

Ifelf of all mrrthertj with children aeed 
6 to 17 are Job holders. 

There are close to 6 million children 
und^ the age of 6 who mothers are in 
the labor force. 



QUESTIONS BUiEHTS FEEQUEHTLY ASK 

What programs are aimilable for my 
child after school? 

Try the Medford Comnmnlty School 
Program and the West Medford Community 
Center, 



The Title I program is sending out a 
blue questionnaire. The Re-Assessmerrt 
of Educational Neefls , If you are sel^ 
ected to respond to this surrey, please 
return the form to your school as soon 
as it is ccmpleted. The information 
provided by this surrey will be used to 
plan for future Title I educational 
programs. 



TRE NO SCHOOL mJMBBR IS 395-5850 

or 

395-5851 

Please do not call the number for the 
Medford Public Schools, 



CHILDBEN^S ' lE&Plngs I 
COLUMBHS 

lEAP PUPILS AT COLUMBUS SCHOOL MAKE 
PUPIETS 

The stories can now be told—* — — 
with puppetsi TJ.tle I students at the 
Columbus school have been very busy 
creating and performing with puppets# 
LEAP instructor, Hyma Waltan, with the 
ai^ of Yerian's book. F un Time Puppets 
and Shadow Plays , guilecl chil-iren in 
Tuaking a puppet stage from a cardboard 
box and yuppets from socks, brown 
paper, construction paper and popsickle 
sticks. The puppets change names and 
personalities with the characters they 
portray. The children are provided 
with opportunities to share stories 
they have read, to develop their com- 
munication skills and to strengthen 
their listening skills, 
Fu^ets are fun. 

The 6th graders of Title I lEAP at the 
Columbus School , stapervised by Mrs, 
Covelle, enjoyed reading a captioned 
100 frame authentic fllmstrip on Robin 
Hood, The related vocabulary and 
language wa$ developed. To culminate 
the activity, each child created a 
three* foot paper puppet of the story's 
characters, A diamantea, which 
stressed parts of speech in reference 
to each character, was included. 



KENNEDY SCHOOL 

The grade 6 liE&P students at the 
Kennedy School , under the direction of 
Kathleen Indlgaro, iust published 
another edition of their newspaper, 
3uEAP XAUGHTER , An interesting part of 
this newspaper is their "Dear Aggie" 
column in which they provide answers to 
their classmates^ problems, 



Visit the Title I lEAP rooms at your 
chlld^d school to see the interesting 
pro^jects they are doing. 



This issue vad prepared byi 
Nancy lovanni and Peg Regan 



i 
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